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☎ 

T
he new occupation spe-
cific dispensation (OSD), 
tabled by the depart-
ment of education at the 
Education Labour Rela-

tions Council, aims to improve the 
remuneration, progression oppor-
tunities and career path options 
of all educators. It will be finalised 
once an agreement is reached with 
teachers’ unions or a final offer is 
made to them. It is envisaged that 
the new system will be implemented 
on January 1 next year for all educa-
tors in terms of Resolution 1 of 2007 
of the Public Service Coordinating 
Bargaining Council.

The new system requires that all 
educators entering the profession 
be fully qualified with at least a four-
year qualification (REQV 14). Cur-
rently such educators on post-level 
one enter the system on salary notch 
7,1 with an annual salary of R99 540. 
This will increase to R115 492 with 
effect from January 1.

This move was motivated by the 
need to ensure that the system 
recruits and retains new entrants 
and to improve the conditions of 
service of these educators. There are 
quite a large number of educators in 
the systems who do not meet the new 
qualification benchmark. Special 
arrangements will be implemented 
to accommodate them by offering 
upgrading courses or addressing the 
matter by the recognition of prior 
experience. In the case of other edu-
cators it would be in their best inter-
est to upgrade their qualifications to 
the current minimum entry require-
ments of REQV 14. 

The maximum notches for the dif-
ferent ranks have been improved 
dramatically. This was done by vastly 
increasing the number of notches 
applicable to a certain position. This 
provides educators with the opportu-
nity to stay in the same position with 
the assurance of having progression 
opportunities for longer and ensur-
ing a better retirement payment. 
The rationale is to encourage educa-
tors to remain in careers and posi-
tions where they are giving excellent 
service and are experienced without 
the need for them to aspire for man-
agement positions in order to earn 
higher salaries. 

The new salary ranges overlap to 
a much higher extent than the cur-
rent system, which will allow highly 
experienced classroom educators 
to earn more than younger and less 
experienced supervisors. The super-
visors will have the opportunity 
to progress to higher salaries over 
time. All educators will be able to 

progress to higher salaries, but the 
consistent top performers will be 
able to progress faster.

Table 1 (right) shows the old mini-
mums and maximums in relation 
to the new maximums for “satisfac-
tory” and “ceiling” ratings.

These maximums are for new 
entrants to the profession. Teachers 
already in the system will continue 
on the trajectory they are on in terms 
of experience and qualifications. 
They would not necessarily reach the 
maximum as there was no perform-
ance-based acceleration in the past.

Table 2 (right) shows the number 
of years it will take an educator to 
reach their “satisfactory”, “good” or 
“outstanding” ceiling. The biggest 
difference is that, in the current sys-
tem, if you were a teacher and were 
graded “satisfactory” consistently 
you reached a maximum of R171 393 
in 16 years. In the new system you 
can, throughout your career, move 
to a maximum of R264 238 for “sat-
isfactory” performance. If you are 
graded “good” or “outstanding” you 
could move to even higher maxi-
mums in less time.

Do not be fooled by the “unattain-
able” maximum years of 62. It is 
the length of the scale for consist-
ently performing “satisfactory”. The 
important point is that you could 
reduce Teacher M+4 (54 years) to 
reach the maximum salary in 18 
years for outstanding performance. 

Firoz Patel is deputy director 
general of system planning and 
monitoring in the department of 
education

The way forward: Q&A with Firoz Patel
What will a new teacher earn?
R115 492 and be required to 
complete community service.

Is it the same for all with the 
same qualifications?
All educators with REQV 14 will be 
remunerated with a starting salary 
of R115 492 that progresses to a 
maximum of R264 238.

What qualifications?
New entrants must have REQV 14 
(M+4), which is a four-year quali-
fication. Teaching and learning 
specialists must acquire a relevant 
honours degree, have 10 years of 
teaching experience and must have 
performed at a level of “outstand-
ing”. Senior teaching and learning 
specialists must have a relevant 
masters degree, 15 years of teach-
ing experience, have performed at 
a level of “outstanding” and must 
have shown leadership in a curricu-
lum field. Principals must acquire 
an advanced certificate in educa-
tion in management. 

How much more, according 
to the proposal, will a starter 
teacher earn?
A teacher with REQV 14 currently 

earns R107 007 (after the 7,5% 
increase on July 1). The difference 
to the new entry-level salary of 
R115 492 is R8 485 in gross salary, a 
7,9% increase. Including the salary 
increase of July 1, it translates to a 
15,4% increase.

How much more will a starter 
teacher get out or take home 
a month?
A starter teacher will earn a salary 
of R9 624,33 a month before tax 
in addition to employer (8% of 
salary after tax) and employee 
contributions to the pension fund 
and other benefits.

What is the motivation for the 
department’s proposal?
There are a number of issues 
involved: lack of progression, 
recruitment and retention 
of educators, career path 
development, performance 
assessment and recognition of 
qualifications and experience. 

When will this be introduced?
January 1 2008. 

Who will benefit from the 
higher salaries at the top?

Educators who perform at a level of 
“good” or “outstanding”.

How much more will top 
earners get a month?
This varies. In the past there was 
only 1% between notches. Now 
there will be 3% between notches. 
Educators can progress by up to 
3% every second year based on 
a “satisfactory” performance. 
Educators, teaching and learning 
specialists and heads of department 
qualify for accelerated progression 
based on performances of “good” 
(additional 3%) and “outstanding” 
(additional 6%) which will be 
effective 12 months after the salary 
progression, based on a minimum 
performance of “satisfactory”. 
Accelerated progression is subject 
to an external evaluation. Deputy 
principals and principals who form 
part of education management 
services and other office-based 
educators will qualify for an annual 
performance reward ranging from 
5% to 14% of their total package.

Are qualifications coming into 
play again? How?
For certain positions, such as 
teaching and learning specialists, 

more relevant and curriculum-
oriented qualifications are required. 

When will this come into effect?
This will be phased in. 

What is the motivation for this 
top-end increase?
To ensure the best educators get 
what they deserve. They can now 
stay in the classroom and do what 
they enjoy most: teach our children.

Will other teachers benefit?
All teachers in the public service 
stand to benefit. New categories 
include teaching support, assistant 
teachers and interns.

Is this still part of the money 
committed to salary increases 
two years ago?
Two years ago R4,2-billion was 
committed for the regrading of 
school principals, accelerated 
progression, performance 
rewards and incentives. Last 
year R2,1-billion was allocated 
for support staff and principals’ 
salaries. In February R2-billion 
for the 2008/09 and R4-billion for 
the 2009/10 financial year was 
allocated. — the Teacher reporter

A new reward 
system
Firoz Patel of the department of education explains the new 
occupation specific dispensation for teachers

New 2008 performance appraisal pay structures
for teachers (in rands)

New performance ceilings for teachers
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era, those who conducted interviews, 
those who did editing and those who 
recorded the whole thing. 

“The interesting thing about the 
whole exercise was that the learn-
ers were exposed to computers. To 
put footage into a final product they 
used a programme called Microsoft 
Publisher. 

In the end they took the final prod-
uct back to their “clients” who were 
excited about it and did not hesitate 
to buy it from them at a nominal fee. 
“This way we made some money for 
the school,” said Ngobeni. 

The second part of the project was 
to write a poem. Through another 
programme called e-pals, which con-
nects learners and teachers from dif-
ferent parts of the world, they linked 
up with schools in Illinois and Califor-
nia in the United States. Rotterdam 
learners asked their US counterparts 
about their lives and the kinds of chal-
lenges they faced. 

One of the things they were told and 
which intrigued the local learners was 
the problem of pollution, especially in 
the rivers and on shores. They sent 
the local learners pictures showing 
them clearing up the mess. 

Ngobi’s learners decided to write 
their poems about pollution. In the 
end they came up with eight poems 
tackling different subjects and 
themes, said Ngobeni. The interaction 
between the learners is ongoing and 
learners really enjoy it, said Ngobeni.

He said that overall the project had 
infused a new spirit of confidence 

among the learners. “They no 

Innovative 
education
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Thabo Mohlala

T
eachers from Limpopo 
and KwaZulu-Natal won 
top honours in the Micro-
soft Innovative Teachers’ 
Awards this year.

Hosted in partnership with the 
provincial and national departments 
of education, the Teacher, SchoolNet, 
mindset and companies Dell and 
Leaf, the awards honoured 20 teach-
ers whose methods of teaching were 
described as “groundbreaking”. 

The occasion also provided an 
opportunity for teachers to share 
ideas about some of the best cur-
riculum delivery techniques, using 
technology. 

Victor Ngobeni from Limpopo and 
Kumaras Pillay from KwaZulu-Natal 
were this year’s joint overall winners 
and will go to Helsinki, Finland, to 
participate in the international leg of 
the competition.

Abdullah Sujee of the Roshnee 
Islamic School in Vereeniging, who 
was one of the award winners last 
year, got a peer review award from 
the other teachers for his multimedia 
project.

Victor Ngobeni

Victor Ngobeni is a deputy-prin-
cipal at Rotterdam Secondary 
School in the rural Mopani 

district in Limpopo. He is a deputy 
principal and occasionally helps out 

with administrative duties. 
But he enjoys being in the classroom 

most, teaching geography and Eng-
lish to grade 11 and 12 students. These 
subjects were his own favourites and 
he majored in them during his teach-
ers’ diploma at former Giyani College 
of Education in 1993. 

The project that won the coveted 
Ngobeni prize was called Bright 
Lights on Dust Bowl. The project 
essentially involves a school trip to 
the local city, Tzaneen. 

With the school in a deep rural and 
farming area, most children have 
never set foot in the city. “They can 
only fantasise about it,” said Ngobeni.

Before they left they did some pre-
trip activities. They thought about 
what city life was like, what kind of 
challenges they thought city people 
experienced and how they could help 
them overcome their problems. 

They made frequent stops on 
the way to observe things en route, 
recording everything of importance 
to them. 

On their return they reflected on the 
trip and their experience of life in the 
city. They had to type their feedback 
on the computer and print it out.

 Next the learners were sent into the 
community to ask local business peo-
ple if they could make advertisements 
for them. This involved interviewing 
each business person in the town. 
They targeted a dry-cleaning shop 
and a butchery. 

Learners were divided into groups. 
There were those who used the cam-

Kumaras Pillay

Pillay looks destined to follow in 
the footsteps of another South 
African technology boffin, Mark 

Shuttleworth. He is a mathematics 
and technology teacher at Burnwood 
Secondary School in Durban.  

A mechanical engineering gradu-
ate from the University of KwaZulu-
Natal, he is completing an inter-dis-
ciplinary master’s degree, studying 
e-learning and e-education. He reck-
ons this mode will be the norm in 
education in the near future.

He said in his studies as a mechani-
cal engineer he was trained to iden-
tify problems and, more importantly, 
to find solutions to them. With his 
invention he hopes to contribute 
towards resolving one of the country’s 
serious educational problems: poor 
performance of learners in math-
ematics and sciences. 

Most of these learners live in the 
informal settlements where the socio-
economic situation is deplorable. He 
got the idea of creating a cellphone-
based website. 

Called MLearner, the site is 
designed to make maths and sci-
ence content easily available 
on cellphones. “We make sure the 
presentation is simplified, it is easy 
to read and uses accessible language,” 
said Pillay.

Pillay said the project is bound to 
succeed as “most of our learners are 
extremely digitally literate and, as 
such, we could use mobile technology 
in the advancement of education”.  
He said most learners, even in the 

deep rural parts of the country, own 
cellphones, making it easy for them to 
access the website. 

All learners have to do is visit www.
mlearners.co.za and download a 
browser called operamini.com, which 
enables every wap-enabled cellphone 
to access the content. Once learn-
ers have accessed the online content 
they can easily download old question 
papers and access all the important 
sections of the syllabuses, particularly 
for revision purposes.

No login code or password is 
required — the service is free of 
charge. The website boasts four rele-
vant and distinct features, namely, 
maths and science content, online 
tests, msports and mgroup. The proj-
ect has received widespread support 
from key players in the province. 

These include the provincial depart-
ment of education and mathematics, 
and science subject advisers. Parents 
associations have also given the proj-
ect their blessings. A local computer 
company has its weight behind by 
sponsoring the project’s hardware.

The national department of educa-
tion is known to be passionate about 
the use of technology to enhance 
classroom learning, hence its involve-
ment in the awards, said Pillay. 

He said the facility allows for learn-
ing “anywhere and anytime” and its 
team is able to distribute information 
to learners quickly and easily in full 
colour. The project uses the slogan: 
“your portal to mobile learning”. 

Pillay is now bracing himself for a 
much tougher competition when he 
represents the country in Helsinki at 
the end of this month. 

Two teachers have been recognised for their unique teaching 
initiatives
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The Microsoft Innovative Teachers’ Award winners Victor Ngobeni and 
Kumaras Pillay face off. Photograph: Tracy Lee Stark

longer suffer from a low self-
esteem and their general out-
look of the world has improved. 
They can communicate well 
and are never shy to try new 
things.” 

Ngobeni said he hoped the 
award would serve to inspire the 
learners to work even harder — 
and, more importantly, to show 
that even children from rural 
areas can do well.

Something happening at 
your school?

Call 086 110 6488 for more information.

Let everyone know by advertising on 
www.allSAschools.co.za. 

ONLY APPLICANTS IN GAUTENG NEED APPLY
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Government denies 
it is planning to close 
a Yeoville school, 
which caters for many 
orphans and children 
of refugees and 
unemployed parents, 
writes Glenda 
Daniels

T
he Siyabathanda Day Care 
Centre in Yeoville, Johannes-
burg, has 30 days to respond 
to summons served on it to 
comply with municipal by-

laws. This would entail providing proper 
sized toilets at the centre, a mattress for 
each child and painting the sick room.

The school, which caters for about 150 
children, most of whom have no parents 
or have unemployed or refugee parents, 
has not been complying with health and 
safety by-laws, but is feeding children in 
need. Based at the Yeoville Recreation 
Centre, the school was established as a 
non-profit early-childhood development 
base for “all vulnerable children and 
provides feeding support to orphans, 
children with chronic illness and dis-
abilities”, says founder and co-ordinator 
Thabisile Levin.

Many of these children’s parents are 
illegal immigrants and many are unem-
ployed and cannot pay the R250 fees the 
school charges, she says. While the school 
understands the government’s insistence 
on compliance with municipal by-laws, 
Levin says, it cannot afford to comply 
without help from the very people who 
are serving it notices. 

In September government officials vis-
ited the centre. Following this visit there 
was another visit from the local govern-
ment’s social development section. After 

these visits the school was issued with a 
notice from the environmental health 
department that the school was not 
complying with by-laws. It was told to 
reduce the number of children to 135 to 
prevent overcrowding, provide six more 
toilets and a hand basin, paint the ceil-
ing in the sick room and storage area and 
provide mattresses for each child so that 
children don’t have to share. The request  
concludes: “Failure to comply with the 
above request will result in legal action 
being instituted against you without  
further notice.”

Levin says: “While as management of 
the centre we agree that certain by-laws 
that ensure that our children are housed 
in a safe and comfortable environment 
are critical and have to be adhered to, 
we feel it is impossible to comply with 
the council’s demands without their sup-
port. We feel lost as to where we should 
“dump” the children when we reduce  
the numbers. 

“We have space at the day care centre 
but are not in a position to hire extra staff 
because we cannot afford to pay them as 
we are battling to pay decent wages for 
our current staff. If we have to reduce 
the number of the children it goes with-
out saying that all the vulnerable chil-
dren who cannot afford to pay will be 
excluded. This will include all the needy 
families referred by the ward councillor 
and children from three homes in Yeo-
ville,” says Levine.

She adds that the school is grateful 
for the support of the Gauteng govern-
ment but wishes that it would be more 
supportive. “We feel that both the gov-
ernment and the community have an 
equal responsibility to provide for the 
children.” In the meanwhile, the school 
is appealing to the public to help it build 
the six toilets, donate 100 mattresses and 
help with painting. 

City of Johannesburg local government 
health inspector for Yeoville Charlotte 

Maphuthuma says, “I’m bound by 
the Health Act. Thirty days is the 
longest notice I can give. They can 
always come back to me and say 
we have managed to do this and 
not that on the list. They have never 
raised the issue of money with me. 
I’m unable to help with funds. We 
are not pressurising them that we 

will close them down. They have 
done certain repairs such as ceilings, 
but they are not complete. They 
have mentioned that some of the 
kids are not paying fees. We have to 
meet each other half way. They are 
also not doing just me a favour; they 
are also doing the kids a favour by 
improving the centre.”

Siyabathanda 
facts
•   Siyabathanda means “we love 
them”.
•   It has six caregivers and a cook.
•   Two hot balanced meals a day are 
provided to the kids.
•  It provides emotional, physical, 
educational and intellectual 
stimulation for the children.
•  A part time book-keeper has been 
employed to look after the day care 
centre’s finances.
•  The centre is managed by a 
management committee made 
up of community members and a 
parents’ committee.
•  It is supported by the Gauteng 
department of education’s district 
nine office, which provides training 
for three grade R caregivers and 
educational materials. Local 
government provides training for 
the other caregivers.
•  The following activities and 
services are provided for the 
children:
—  a safe and nurturing 
environment,
 — a reasonably affordable care 
centre, and
 — pre-grade one preparation.

Siyabathanda Day Care Centre in Yeoville is in danger of closing 
down. Photograph: Lisa Skinner

A home without hope
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kids are not paying fees. We have to 
meet each other half way. They are 
also not doing just me a favour; they 
are also doing the kids a favour by 
improving the centre.”

Siyabathanda 
facts
•   Siyabathanda means “we love 
them”.
•   It has six caregivers and a cook.
•   Two hot balanced meals a day are 
provided to the kids.
•  It provides emotional, physical, 
educational and intellectual 
stimulation for the children.
•  A part time book-keeper has been 
employed to look after the day care 
centre’s finances.
•  The centre is managed by a 
management committee made 
up of community members and a 
parents’ committee.
•  It is supported by the Gauteng 
department of education’s district 
nine office, which provides training 
for three grade R caregivers and 
educational materials. Local 
government provides training for 
the other caregivers.
•  The following activities and 
services are provided for the 
children:
—  a safe and nurturing 
environment,
 — a reasonably affordable care 
centre, and
 — pre-grade one preparation.

Siyabathanda Day Care Centre in Yeoville is in danger of closing 
down. Photograph: Lisa Skinner

A home without hope
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A 
Cape Town teacher is 
tapping into the creative 
power of her learners to 
tell stories of their social 
circumstances through 

drama, music and dance.
English and life orientation teacher 

Faith Bikisha from Khayelitsha’s 
Usasazo Senior Secondary launched 
an art society in 2006 that harnesses 
dance, music, debate and a student 
newsletter to tackle social issues.

So far more than 30 learners have 
joined the after-hours society, pro-
ducing dramas on topics such as the 
lack of housing, the violation of the 
rights of children and the elderly, 
drug and alcohol abuse, poverty, 
unemployment, rape and crime.

These problems affect most of the 
learners at the school and serve as 
the resource material for the drama 
productions, with the learners con-

ducting interviews and then writ-
ing plays based on the material they 
have gathered.

One participant, Thobinceba Rabi, 
16, describes in his play how his par-
ents had not worked for more than 
two years and had relied on extended 
family and friends to raise money  
for food. 

Rabi, who said he was often dizzy 
from hunger at school, wrote a play 
based on his experiences of unem-
ployment and hunger. 

Since seeing the play, he said other 
learners had gone to the school’s 
social worker and said they were in 
the same situation and needed help. 

Stories such as Rabi ’s  have 
resulted in the production of a short 
documentary about the school that 
has reached a worldwide audience 
after it was posted on a website 
resource for teachers. 

Bikisha, who launched the soci-
ety to counter the lack of arts edu-
cation at the school, said the focus  
was more on maths and science, but 
she wanted to accommodate poten-
tial artists.

But accessing funds to enable  
the learners to take their drama  
on the road remained a challenge 

even though the school has won 
awards for its work. Plans to attend  
the Grahamstown festival this year  
had to be abandoned due to a lack  
of funds.

Bikisha’s efforts takes place in the 
context of South Africa’s well docu-
mented shortage of teachers, which, 
combined with a scarcity of materi-
als, often means a lack of arts teach-
ing, especially in township schools.

This gap has implications for the 
nurturing of artistic talent and 
makes it difficult for promising art-
ists to access tertiary education. 

Selvin November, Western Cape 
deputy chairperson of Visual Arts 
Network South Africa, an organisa-
tion serving those who practise vis-
ual arts, said: “It [the lack of art edu-
cation] has a devastating effect in 
the sense that there’s no continuity 
and building of fundamental skills. 
A lot of kids from a township back-
ground find it difficult to enter ter-
tiary education because they don’t 
have the subject at matric level.” 

November said even for those 
who managed to persist with arts at 
school and make it to university, the 
failure rate was high. The situation 
regarding teaching at art schools 

was “extremely frustrating”, said 
artist and educator Thembeka Qan-
gule, a master’s graduate from the 
University of Cape Town. 

“For institutions that are not well 
equipped to produce artists of a high 
quality, it is very difficult. It’s espe-
cially difficult for aspiring artists, as 
you have to keep up with interna-
tional standards. How are you going 
to do that if you are not trained?” 

Artist and art historian Them-
binkosi Goniwe, who grew up in 
Nyanga near Cape Town, said there 
were a lack of role models and teach-
ers, presenting further difficulties 
for learners who went on to study at 
university because they lacked the 

required background training.
“You can’t expect to produce art-

ists of significant quality without 
the training from primary school 
through to high school,” he said. 

Paddy Attwell, Western Cape edu-
cation department spokesperson, 
said the problem was not only in the 
Western Cape, but nationwide. 

“For various reasons there is a 
shortage of specialised arts and 
culture teachers in South Africa,” 
he said, adding that the depart-
ment was implementing measures 
to build the capacity of schools to 
meet the needs of the national cur-
riculum in arts and culture. — West 
Cape News

Abuse, crime and 
poverty are taking 
centre stage in a 
school drama group, 
Sandiso Phaliso 
reports

Art teaching is often sidelined at poorly resourced schools, but 
Khayelitsha teacher Faith Bikisha has taken matters into her own 
hands and launched an art society at her school. Photo: Taryn Carr



Making the grade
7 

 October 2007 theTeacher

T
he grade nine certificate 
that will be awarded to 
learners by 2010 could 
use an external assess-
ment of skills in the areas 

of languages and mathematics.
It aims to improve the quality of 

education in the years preceding 
grade nine and reduce the dropout 
rate. Grade nine marks the end of 
the phase of compulsory schooling 
in South Africa, which is known as 
general education and training.

Palesa Tyobeka, Director General 
of General Education and Training 
in the department of education, said 
the core of the current process of 
assessment at grade nine level will 
be retained and strengthened. At 
present the process includes:

● continuous assessment (75% of 
the final mark); and 

● common tasks for assessment 
(25% of the final mark).

“What will be new is an externally 
set, competency based [multichoice] 
assessment of skills and competen-
cies in the critical areas of home and 
first additional languages and math-
ematics, as well as strengthened 
moderation and quality assurance 
of the common tasks for assessment 
and the continuous assessment 
process,” she said. 

Tyobeka was responding to the 
Teacher’s questions following the 
Council of Education Ministers’ 
approval of a process to introduce 
the grade nine certificate.

She said the piloting of vari-
ous aspects of the certificate and 
adminis tration will take place in 
2008 and 2009. The certificate 
should be in place by 2010. 

According to Tyobeka the depart-
ment expects the grade nine cer-
tificate to send a signal to the entire 
system that learning in grades R to 
nine — the general education and 
training band or GET band — is to 
be taken as seriously as learning in 

the further education and training 
band (grades 10 to 12). 

“This should hopefully result in 
improved quality of teaching and 
learning in the GET band,” she said. 

According to Tyobeka the issu-
ing of a certificate at the end of 
grade nine will also be linked to an 
increased focus on career guidance 
in the life orientation curriculum to 
ensure learners make a conscious 
decision about what areas they will 

continue their studies in, after grade 
nine, matching their personal inter-
ests and competencies to their cho-
sen field of study. 

“Learners will now enter grade 10 
having given careful consideration 
to their career path and will there-
fore select appropriate subjects.  
This will hopefully improve the pass 
rate and reduce dropouts,” she said.  

A learner may also choose to 
attend a specialist school in grade 
10, such as one specialising in math-
ematics and physical science or engi-
neering and technology subjects. 
Learners can even choose to com-
plete their further education and 
training (FET) at an FET college. 
This better placement of learners in 
grade 10 should also help reduce the 
dropout rate, said Tyobeka.

Extensive research has been done 
since the matter of a general educa-
tion certificate was first raised in 
White Paper 1 in 1995. 

The concept of a certificate at 
the end of the compulsory school-
ing phase was included in the 
Assessment Policy for Grades R to 
Nine (1998) and confirmed in the 
(revised) national curriculum state-
ment of 2002. Last year the minister 
of education and the nine provin-
cial ministers asked for research 
to be done on how other countries 
deal with assessment of learning at 
the grade nine equivalent: whether 
they offer a certificate and what 
assessment methods are used. Of 
the 52 countries surveyed, 47 offer 
certificates. Piloting of the assess-
ment approaches adopted in other 
countries was also done during 
this period.

Tyobeka said the grade nine cer-
tificate should not be seen as a tool 
to send learners into the workplace, 
unless they are taking up a learner-
ship. “This is primarily a transition 
and access qualification, not an exit 
qualification,” she said. 

The new grade nine certificate aims to reduce the dropout rate and improve 
the quality of education, writes Cornia Pretorius

Cornia Pretorius 

Teachers who have questions about 
their pension benefits can now get 
answers by simply making a phone 

call. The pension benefit info line, which is 
operational from this month, provides an 
instant update on your pension benefits.

This is in stark contrast with the weeks 
it can take to get the information from 
the human resource sections of provincial 
departments of education.

The info line was developed by Eugene 
Coetzee and Ignatius Wait during the past 
year and is now being patented. With the 
benefit of Coetzee’s 22 years’ experience in 
the financial services sector and Wait’s seven, 
they were ideally positioned to spot a great 
need in the 1,8-million-strong civil service.

“I was always being asked by public servants 
to calculate their cash resignation bene fits 
and their retirement benefits,” said Coetzee.

The idea of the service came to him when 
he realised that all public servants own cell-
phones, making it easier to reach members 
of the government employee pension fund.

Together with Wait, Coetzee started inves-
tigating the concept — something that was 
received positively by all role players.

They decided to set up a financial informa-
tion service company called Global Mobile 
Marketing Services. Coetzee is the MD and 
Wait is the technical director.

Wait says that, after a year of development 
work, the line is ready and easy to use.

Teachers simply have to dial and follow 
the voice prompts. By providing informa-
tion about his or her salary, date of birth 
and marital status, the service uses a for-
mula to calculate the following:

● the value of your pension benefits in the 
case of becoming medically unfit;

● the cash value if you resign; and

● the cash value if you retire at the ages of 
55, 60 or 65 years of age.

Wait said that if teachers discover their 
pension benefits are inadequate, the com-
pany can put them in touch with a network 
of advisers to plan ahead.

The cost of using the line is R30 a time. “We 
found that people are so desperate for the 
information they’ll pay anything,” said Wait.

Call the pension benefit info line on 
082 239 5600. For more information visit 
www.gmms.za.com or email info@gmms.
za.com

Our nation’s education is our commitment
www.nasou-viaafrika.com

FARM031

OBE for FET
solves assessment 
nightmares
Organising, managing and presenting the 
programme of assessment has never been 
easier! The OBE for FET series provides 
separate assessment portfolios for both 
the teacher and the learner. These 
workbooks implement assessment exactly 
according to Department of Education 
requirements.

The Teacher’s Portfolio and Programme 
of Assessment contains:

• an assessment programme and work 
schedule

• assessment plans
• a list of assessment tasks in the 

matching Learner’s Book 
• assessment instruments for each task 

to record learner achievements
• guidelines for charting learner 

assessment progress and achievement
• templates for calculating the learner’s 

mark for each task
• templates for recording, documenting 

and reporting assessment evidence
• space for charting your assessment 

records and learner achievement for 
your classes

• useful checklists.

You can present this 
workbook as your portfolio 
record of assessment.
The Learner’s Portfolio and Programme 
of Assessment contains:

• portfolio content checklists
• assessment agreements
• an assessment programme and 

work schedule
• assessment tasks and space for 

completing them
• assessment instruments designed 

for each task to record the learner’s 
achievements

• space for charting the learner’s 
assessment, progress and achievement

• space for recording the learner’s own 
evaluation of his or her progress 
(self-assessment)

• assessment declaration of own work
• study skill support.

No more fuss! Learners can 
present this workbook as their 
evidence of assessment.
These Portfolios need to be used together 
with the matching OBE for FET Learner’s 
Book and Teacher’s Guide.  

Be the best

FARM031.pdf   2007/10/02   01:26:58 PM

The new certificate
The purpose of the grade nine certificate is to: 
● provide the education system with an accountability 
mechanism; 
● recognise values, knowledge and skills acquired during 
the compulsory education phase; 
● benchmark learner performance against assessment 
standards in the national curriculum statement;
● provide accreditation within the national qualification 
framework; and
● facilitate selection and placement of learners for 
further learning either at school, further education and 
training colleges or via learnerships. — Palesa Tyobeka

Director General 
of General 
Education and 
Training Palesa 
Tyobeka

Pension benefit queries? Call the info line

Phone-in fundis: Eugene Coetzee (left) and Ignatius Wait



REGISTER FOR ONE OF THE FOLLOWING ACCREDITED SHORT PROGRAMMES
CHOOSE FROM
+  ASSESSOR TRAINING (Customised for Educators) NQF 5 (15 credits)
+  MODERATOR TRAINING NQF 6 (10 credits)
+  OBE (FACILITATE LEARNING) NQF 5 (10 credits)
+  SKILLS DEVELOPMENT FACILITATOR NQF 5 (33 credits)
+  UNDERSTAND SCHOOL MANAGEMENT & LEADERSHIP IN THE SA CONTEXT NQF 5 (10 credits)
+  DEVELOP A PORTFOLIO TO DEMONSTRATE SCHOOL MANAGEMENT AND LEADERSHIP COMPETENCE NQF 6 (10 credits)
+  LEAD AND MANAGE PEOPLE NQF 6 (20 credits)
+  MANAGE ORGANISATIONAL SYSTEMS AND PHYSICAL AND FINANCIAL RESOURCES NQF 6 (20 credits)
+  MANAGE POLICY, PLANNING, SCHOOL DEVELOPMENT AND GOVERNANCE NQF 6 (20 credits)
+  MANAGE TEACHING AND LEARNING NQF 6 (20 credits)

or complete and post to:  Edutel Skills Development, PO Box 6596, WESTGATE, 1734

Please send me more information on the following course (s):

Name:
Address:

Tel: (h) (w)
Cell:

✂
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I
nadequate school libraries, 
dysfunctional laboratories, 
lack of computers and the 
inability of schools to cater 
for disabled learners remain 

obstacles in the provision of quality 
education in South Africa.

This is according to the first 
audited public report of the depart-
ment of education on the state of the 
country’s 28 742 public schools.

The information was gathered 
through an electronic planning man-
agement tool called the National 
Education Infrastructure Manage-
ment System, refined from what 
was previously known as the Schools 
Register of Needs.

Although the department has made 
massive strides over the past 10 years 
by halving the number of overcrowded 
schools and doubling the number of 
schools with access to water and elec-
tricity, huge challenges remain.

The report shows that: 
• only 7% of schools have adequate 

libraries;
• only 10% of secondary schools 

have functioning laboratories; 
• 68% of schools have no comput-

ers; and
• only 2% of schools are equipped 

for disabled learners.
Libraries, laboratories and com-

puters as well as inclusive education 
are key elements in improving the 
quality of education.

For instance, to encourage and pro-
mote a culture of reading and writing 

A new report 
shows that despite 
strides over the 
past 10 years, much 
needs to be done 
to ensure quality 
education, writes 
Thabo Mohlala

Our nation’s education is our commitment
www.nasou-viaafrika.com

FARM032

Can’t cope with the 
classroom clutter of 
assessment?
Ensuring learners organise, manage and 
present their evidence of assessment has 
never been easier!

The OBE for FET series provides separate 
assessment portfolios for both the teacher 
and the learner. The Learner’s Portfolio and 
Programme of Assessment workbook 
contains:

• a portfolio cover page

• portfolio content checklists

• assessment agreements

• an assessment programme and work 
schedule

• assessment tasks and space for 
completing them

• assessment instruments designed for 
each task to record the learner’s 
achievements

• space for charting the learner’s 
assessment, progress and achievement

• space for recording the learner’s own 
evaluation of his or her progress 
(self-assessment)

• assessment declaration of own work

• study skill support.

No more fuss! Your learners 
can present this workbook as 
their evidence of assessment.
Your learners will need to use this 
workbook together with the matching 
OBE for FET Learner’s Book.  

Give these terrific tools for managing 
assessment a try!

Can’t cope with the 

Be the best

FARM032.pdf   2007/10/02   01:26:03 PM

Ups and downs of teacher bursaries
David Macfarlane

The government’s introduc-
tion this year of full-cost 
b u r s a r i e s  f o r  s t u d e n t s 

studying to become teachers 
has made an immediate impact. 
The number of first-year univer-
sity students in initial professional 
education of teachers (Ipet) pro-
grammes is double that of last year.

But, despite this increase, there has 
been no rise in the number of people 
training to become African language 
foundation phase teachers (that is, 
for grades one, two and three). The 
serious shortage here puts the gov-
ernment’s policy to promote mother-
tongue instruction in the early years 
of schooling in dire straits. 

In addition, until the current first-
year students graduate — a minimum 
of four years from now — the coun-
try’s teacher training system will con-
tinue producing only about 30% of 
the number of new teachers needed 
annually to replace the roughly 
20 000 lost to the profession through 
normal attrition such as retirement.

The latest figures on teacher sup-
ply were provided by Wally Morrow, 
former dean of education at the then 
University of Port Elizabeth. Using 
data supplied by all university deans 
of education, Morrow shows that 

in schools, the education department 
launched its “Drop all and read” cam-
paign. But objectives to encourage 
reading cannot be realised in the 
absence of adequate school-based 
libraries. The importance of libraries 
has also been underscored by research 
pointing out that the high failure rate 
in the country could be attributed to a 
lack of basic writing and reading skills 
in the lower grades. 

Laboratories and computers are 
the central features of Dinaledi, the 
department’s flagship programme 
aimed at improving learners’ partici-
pation and performance in maths and 
science. Dinaledi also complements 
the overall government strategy of 
developing skills in essential sectors 
of the economy.

Although the education department 
made some progress, special-needs 
education experts have warned that 
the delay in implementation could be 
costly in the long term. 

For instance, disabled children 
in most mainstream public schools 
lag behind academically simply 
because the majority of teachers 
have not been trained to deal with 
their needs. Further delays in imple-

mentation mean that children with 
special needs would remain at a dis-
advantage for much longer.

But the report does show some 
encouraging developments since 
1994. Significant progress has been 
made in reducing the number of 
schools that lacked basic facilities 
such as toilets, water and electric-
ity, and overcrowding in classrooms 
was almost eliminated. 

According to the report, 74% of 
schools are “in good [physical] or 
excellent condition”, while 14% were 
found to be in “poor condition” with 
12% in “very poor” condition. Up to 
40% of schools in the Eastern Cape 
“are assessed as being in a poor con-
dition”. The report also shows that:

• the number of overcrowded 
schools was reduced from 51% in 
1996 to 24% in 2006;

• the number of schools without 
on-site toilets dropped from 3 265 in 
1996 to 1 532 in 2006; 

• the number of schools without 
water has dropped from 8 823 in 
1996 to 3 152 in 2006; and

• the number of schools with elec-
tricity has increased from 11 174 in 
1996 to 20 713 in 2006.

last year’s first-year registration of 
5 173 students in Ipet programmes 
has doubled to 10 806.

Yet, only 5% of all Ipet students 
— that is, in all years of study — are 
training to be African language foun-
dation phase teachers. This is the 
same low percentage that Morrow’s 
equivalent data for last year revealed 
and suggests that the new bursa-
ries are not getting to all the target 
groups the government intended.

The bursary scheme — called Fundza 
Lushaka (“teach the nation”) — pri-
oritises applicants aiming to teach in 
the foundation phase, as well as those 
training to teach indigenous languages 
and other scarce skills subjects such as 
technology, maths and science.

Sue Muller, director of curriculum 
matters for the National Professional 
Teachers’ Organisation of South 
Africa, speculated that part of the 
problem concerns whether potential 
student teachers from rural areas and 
in townships even know about the 
new bursaries. 

“It is poorer schools in such areas 
that usually don’t have career coun-
sellors to advise school leavers on 
financial assistance for university 
study. Considering how often our 
union receives reports from schools 
that haven’t received official circu-
lars concerning crucial things such 

as exams and curriculum changes, 
this could well be a large factor.”

Yusef Waghid, dean of education 
at Stellenbosch University, said: “The 
biggest challenge is to attract black 
Africans into the profession.” He 
stressed that universities themselves 
have to be proactive in recruitment, 
saying that his faculty has created 
a task team to go into remote rural 
areas in the Northern Cape and into 
townships for this purpose.

Morrow ascribes the problem 
with recruiting teachers to the lower 
grades to the social perception that 
teaching in the senior grades carries 
more status. He also said the merg-
ing of former colleges of education 
into universities has had “a devastat-
ing effect on college staff. They were 
the experts at training students for 
the junior grades, yet, because they 
often couldn’t meet the higher quali-
fications needed for university posts, 
many were phased out.”

The government’s  stress on 
higher-level skills such as maths 
and science “overlooks the extent to 
which acquisition of these depends 
on skills such as reading and writ-
ing, which primary schools should 
be teaching but are not,” he said.

This article first appeared in the 
Mail & Guardian

Lack of 
resources 
remains an 
obstacle in 
many schools 
around the 
country. 
Photograph: 
Oupa Nkosi

“The 
biggest 
challenge 
is to attract 
black 
Africans 
into the 
profession”
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T
he final term of the 
school year is a busy time 
for all schools. Upper-
most in the minds of 
teachers is the comple-

tion of the curriculum, the setting 
and marking of the final assessment 
tasks for the year and the sorting 
and organising of portfolios and 
mark sheets. High schools face the 
additional challenges of the Senior 
Certificate examinations and the 
externally set and moderated but 
internally marked grade 11 examina-
tion. This will be the first examina-
tion written by pupils based on the 
new national curriculum statement 
for grades 10 to 12.

If this were not enough to keep 
principals and their senior staff 
busy, the fourth term is also the 
time for the finalisation of budgets. 
Those responsible for preparing 
the school budget should already 
be well advanced in the process 
of gathering the information they 
need. Although school finances and 
budgets are essentially the respon-
sibility of the school governing body 
(SGB) and more particularly the 
treasurer of the SGB, the day-to-day 
management of the budget is usu-
ally delegated to the principal or 
senior members of staff and/or the 
school bursar or members of the 
school administrative staff.

In terms of current legislation, all 
state schools should be provided 
with the following information by 
their provincial education depart-
ments by September 30 each year:

• The staff establishment for the 
following year; and

• The provisional school funding 
allocation for the next three years in 
terms of the norms and standards 
for school funding and how this has 
been calculated.

In terms of the norms and standards 
the MECs for education in each prov-
ince must, by September 30 each year, 
also publish in the provincial Gazette 
the entire resource targeting list for 
the province. This list must include:

• The names of schools;
• The poverty score of each school;

• The national quintile in which 
each school is situated;

• The South African Schools Act 
Section 21 functions allocated to 
each school, indicating how much 
control they have over how their 
allocated funds are spent; and

• Which schools are no-fee schools.
Provincial education departments 

are also required in terms of these 
norms and standards to make all 
this information available to the 
public and schools on an ongoing 
and updated basis. Parents, SGBs 
and principals are therefore within 
their rights to demand that they be 
provided with this information, as 
it is information that is essential for 
meaningful and accurate budgeting. 

Because education is a provin-
cial competence, each province is 
responsible for formulating its own 
policy prescriptions for school budg-
ets. These, however, must meet the 
legislative prescriptions of the South 
African Schools Act. The provisions 
of these laws include:

• The SGB of a public school 
must prepare a budget each year in 
accordance with guidelines deter-
mined by the MEC for education;

• The budget must show the esti-
mated income and expenditure of 
the school for the following year;

• The budget must be presented 
at a general meeting of parents con-
vened on at least 30 days’ notice for 
their consideration and approval by 
a majority of parents; and

• The notice to parents must 
inform them that the budget will 
be available for inspection at the 
school at least 14 days prior to the 
date of the meeting.

The resolution approving the 
budget for adoption by the major-
ity of parents attending the meeting 
must provide for:

• The amount of fees to be 
charged;

• The equitable criteria and pro-
cedure for the total, partial or condi-
tional exemption of parents who are 
unable to pay school fees;

• The estimated cumulative effect 
of the trends of non-payment of 

school fees by parents (whether the 
number of parents who are not pay-
ing school fees is increasing and the 
extent to which this is affecting the 
school’s income from fees); and

• The estimated cumulative effect 
of the fee exemptions granted to par-
ents and its influence on the school- 
fee income.

It is obvious from the above that 
the treasurer needs to have finalised 
the budget and proposed school fees 
for the following year well before the 

date of the parents’ meeting. Once 
finalised, the proposed budget and 
school fees need to be taken to the 
SGB for its comment and adoption 
as the budget that it is recommend-
ing to parents for their approval and 
adoption. The SGB also has to decide 
on the format and level of detail of 
the budget that will be published 
and made available to parents. 

Where feasible this budget or an 
abbreviated version of it should 
be circulated to all parents 14 days 

prior to the parents’ meeting. Par-
ents requiring further detail or 
clarity on items listed can then be 
invited to contact the treasurer or 
bursar prior to the meeting to dis-
cuss these items. 

This helps reduce instances of 
individual parents asking innu-
merable questions about specific 
concerns that they may have or of 
having them nit-pick details of the 
budget at the meeting, something 
that one needs to avoid.

Alan Clarke and Clive Roos present 
advice for school governing bodies which 
have to finalise school budgets

Focus on budgeting

Moolah matters: school budgets need to be finalised in time for submission. Photograph: Lisa Skinner

A budget checklist
This budget check has been prepared 
to help principals and SGBs meet their 
fiduciary responsibilities. In terms of 
current legislation these policies and 
procedures must be prescribed by the 
MEC for education in each province 
by a notice published in the provincial 
Gazette. This is because education is 
a provincial competence. The list is 
based on Provincial Notice 10/2004 
of the Western Cape education 
department and their financial policy 
documents.

The checklist:
• The appointment of the person 

responsible for preparing the 
budget has been approved by the 
SGB and this has been minuted;

• A time-line for the preparation 
of the budget has been drawn up 
which includes the:

 The date of the school governing 
board (SGB) meeting to approve 
the budget;
 The date of the general meeting 

of parents to approve the budget;
 The date on which notice of the 
general meeting of parents must 
be distributed to parents (at least 
30 days before the meeting); and
 The date on which the budget 
must be available at the school for 
inspection by parents (at least 14 
days before the meeting).
The budget to be presented to 

parents includes:
• The actual income and 

expenditure for 2006;
• The projected income and 

expenditure for 2007 (the full year);
• The estimated income and 

expenditure for 2008 (the budget);
• The percentage variance 

between actual expenditure for 
2006 and projected expenditure for 
2007 for each line item; and

• The percentage variance between 
the projected expenditure for 2007 
and the budgeted expenditure for 
2006.

The following line items are 
included in the budget:

• School fees;
• Gross school fees (school fee 

multiplied by number of students);
• Exemptions in respect of school 

fees; and
 • Bad debt in respect of school fees.
Other income (hire of school 

facilities, tuck shop etcetera) 
including income from the state 
(norms and standards allocation, 
unscheduled maintenance 
allocation, municipal services 
allocation etcetera);

• Other expenses (municipal 
services, textbooks, maintenance, 
personnel expenditure, sport, 
subject materials etcetera);

• A schedule with details of 
current figures showing items such 
as capital expenditure, investments, 
assets and liabilities and so on is 
included with the budget.

Other procedures to follow:

• The budget must be approved by 
the SGB for submission to parents.

• The notice to parents of the 
general meeting must be sent 
out at least 30 days before the 
scheduled date of the meeting.

• The notice to parents must 
include a schedule of current and 
proposed school fees, a notification 
that the criteria and procedure 
to be followed for fee exemption 
must be obtained from the school, 
and a notification that the budget 
will be available for inspection 
at the school 14 days prior to the 
meeting.

The notice to parents must 
include an invitation to attend the 
meeting and inform them that a 
resolution to approve the budget 
and proposed school fees will be 
proposed at the meeting. 

• The budget, criteria and 
procedure for the full or partial 
remission of school fees must be 

available for inspection by parents 
14 days prior to the meeting.

• The minutes of the 2006 parents’ 
budget meeting should be read/
distributed at the meeting.

• An attendance register must be 
taken at the meeting.

• The procedures of the meeting 
must be  minuted;

• A detailed budget for 2008 
must be presented to parents;

• Parents must have voted on and 
approved individually:

The fees to be charged in 2008;
 The equitable criteria and 
procedure for the total, partial or 
conditional exemption of school 
fees; and
The budget.
After the meeting a notice must be 

sent to all parents informing them of 
the school fees for 2008 and that they 
could obtain information on the total, 
partial or conditional exemption of 
school fees from the school.
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Is assessment a 
nightmare?

We have the solution!
Organising, managing and presenting your 
programme of assessment has never been 
easier!

The OBE for FET series provides separate 
assessment portfolios for both the teacher 
and the learner. The Teacher’s Portfolio and 
Programme of Assessment contains:

• an assessment programme and work 
schedule

• assessment plans

• a list of assessment tasks in the 
matching Learner’s Book 

• assessment instruments for each task 
to record learner achievements

• guidelines for charting learner 
assessment progress and achievement

• templates for calculating the learner’s 
mark for each task

• templates for recording, documenting 
and reporting assessment evidence

• space for charting your assessment 
records and learner achievement for 
your classes

• useful checklists.

Stress less! You can present this 
book as your teacher portfolio 
record of assessment.

You will need to use this workbook 
together with the matching OBE for FET
Learner’s Book and Teacher’s Guide.  

Give these terrific tools for managing 
assessment a try!

Be the best

Is assessment a Is assessment a Is assessment a 
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E
ducators should be prepared for 
a grade 11 physical science exam-
ination paper that is different in 
its layout and content compared 
to what they are used to.

These changes affect both the physics and 
chemistry papers, which will be written on 
November 13 and 15 respectively. 

Set to assess three outcomes and not 
only the content as in the past, the physics 
paper will consist of 40% practical scientific 
enquiry and problem-solving skills. Con-
structing and applying scientific knowledge 
will make up 45% of the paper, with the 
remaining 15% revolving around the rela-
tionship between science and technology as 
well as society and the environment. 

Learners should expect the chemistry 
paper to consist of 30% practical scientific 
enquiry and problem-solving skills. Con-
structing and applying scientific knowledge 
will constitute 45% of this paper, with 25% 
awarded to the relationship between sci-
ence and technology and the environment.

The cognitive levels and their weightings 
are also worth noting. Recall of knowledge 
questions will comprise a mere 15% of both 
the physics and chemistry papers. The physics 
paper will require a 45% analysis and appli-
cation, with chemistry requiring 35%. Com-
prehension will make up 30% of the physics 
paper and 40% of the chemistry paper. Phys-
ics and chemistry will both require 10% of 
evaluation and synthesis. 

Educators will benefit by reading the 
department of education’s June 2006 docu-
ment on physical science content as it out-
lines the compulsory core content.

According to the exemplar papers, both 
papers will consist of two sections. Section A 
will be answered on an answer sheet and will 
require the learner to complete one–word 
answers, matching columns, true or false and 
multiple-choice questions. According to the 
Subject Assessment Guide for Physical Sci-
ence, multiple-choice questions should have 
a maximum weighting of 10%. These ques-
tions will therefore not amount to more than 
15 marks.  

Section B will consist of “longer type” ques-
tions, which will cover all learning outcomes. 
Learning Outcome 1 will require the learner to 
plan an experimental investigation. It might 
include an investigative question in which the 

learner will be expected to indicate the appa-
ratus to be used, the method required to com-
plete the investigation as well as the recording 
and interpretation of the results.

Learning Outcome 3 will assess the nature 
of science and its relationship with technol-
ogy, society and the environment. Learners 
should be aware of the impact of science 
on the community and environment, the 
advantages and disadvantages thereof as 
well as the motivation behind the applica-
tion of scientific ideas.

The content and context of chemical sys-
tems, as explained in the Physical Science 
Content Document, provide excellent oppor-
tunities to assess Learning Outcome 3. Edu-
cators can use important issues covered here 
such as waste management, energy usage, 
renewable and non-renewable energy sources 
and environmental issues to prepare learners 
for questions covering Learning Outcome 3.

Knowledge of hazardous materials would 
equip learners with the skills required to 
identify the risks associated with certain 
processes such as the negative impact of 
CFCs on the ozone layer. Learners could also 
be expected to evaluate the impact of, for 
example, global warming, the exploitation 
of non-renewable energy sources, the ozone 
layer and nuclear waste on the environment.  
Lastly, learners should be able to evaluate the 
impact of science on humans, such as health, 
productivity, safety and jobs, et cetera.

Educators should therefore equip learners 
to follow the structure of a scientific argument, 
identify a hypothesis and collect evidence that 
supports or refutes the hypothesis. The evi-
dence should be evaluated so that conclusions 
could be formulated and substantiated.

In the paper, questions will be carried 
through by a variety of themes. The physics 
and chemistry paper will offer the learner 
the opportunity to earn 150 marks in a 
period of three hours respectively.  

Educators are strongly advised to allow 
learners the opportunity to complete exemplar 
papers under examination conditions. This 
will allow the learner to become at ease with 
the way that questions are formulated. By com-
pleting the exemplar papers of the Independ-
ent Examination’s Board learners will gain 
more insight into the formulation of questions. 
Class discussions of Learning Outcome 1 and 
3 are also essential during revision.

Educators can download exemplar papers 
by visiting the Gauteng education depart-
ment’s website at http://www.education.
gpg.gov.za/Matric%20Info/2007Grade11_
ExemplarPapers.asp.

Dr André Rossouw is a curriculum adviser 
at CAMI Education, a company that devel-
ops and distributes educational software
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André Rossouw gives 
educators and learners 
an idea of what to expect 
of the national grade 11 
physics and chemistry 
question papers

EXAM TIME

New-look 
science papers

Learning outcomes
for both papers

Weighting of
content for
physics paperExpected weighting

in cognitive levels

Suggested
weighting for
chemistry paper

Chemical
change

Chemical
systems

Matter
and materials
• Atomic combinations
  – molecular structure
•  Ideal gases and
   thermal properties

75%

25%

50%

Mechanics

Waves, sound
and light

Electricity
& magnetism

Matter
and materials
• Electronic
  properties 
  of matter
•  Atomic nuclei

45%

45%

45%

15%

Recall of
knowledge

Compre-
hension

Analysis and
application

Evaluation
and synthesis

15%

30%

45%

10%

15%

40%

35%

10%

Level

Practical scientific
enquiry and problem
solving skills

Constructing and
applying scientific
knowledge

Relationship of
science to
technology, society
and the environment

40%

45%

15%

30%

45%

25%
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Quantum leap  New look of the grade 11 science and chemistry papers

Chemistry

Chemistry

Physics

Physics

A lesson in logic: An employee at the Sci-Bono Discovery Centre in Gauteng moves 
the pieces of a pyramid from one pole to another. Photograph: Lisa Skinner
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Thabo Mohlala
 

T
he unrepresentative 
demographic profile 
of youths involved in 
mathematics, science, 
engineering and tech-

nology (SET) prompted the depart-
ment of science and technology  
to launch a youth science interven-
tion strategy.

The Youth into Science Strategy 

(Yiss) aims to boost numbers of 
young people, in particular black and 
female learners, in SET subjects.

Unveiling the strategy at Gauteng’s 
Sci-Bono Discovery Centre, Minister 
of Science and Technology Mosi-
budi Mangena said the department’s 
efforts to increase participation of 
the youth in SET during the past 
five years would now focus more on 
implementation.

The implementation process would 

lean heavily on current activities 
that enjoy popularity among learn-
ers and teachers such as National 
Science Week, mathematics and sci-
ence camps and educator support  
programmes.

 Mangena said science centres are 
key in implementing Yiss. Over the 
past three years the department has 
increased its “programmatic sup-
port” from nine to 17 science centres.

 He also announced a team of 

five volunteer science experts from 
Japan. Two of them would, for two 
years, be based in Limpopo science 
centres, while three would be sta-
tioned in Mpumalanga science cen-
tres for the same period.

Deputy Education Minister Enver 
Surty, who was also present, said 
that by focusing on the youth, Yiss’s 
objective blends naturally with those 
of  the education department’s Dinal-
edi schools initiative, which also 

promotes and encourages greater 
learner participation in maths, sci-
ence and technology.

Saffaa Saban, who is a geo- 
information practitioner in training 
at Eskom, said she was excited about 
the launch of initiatives such as Yiss. 
This would help to demystify science 
among the learners. And because it is 
practical and involves a lot of experi-
ments, many learners would find it 
exciting, she said.

Thabo Mohlala

It was a rare specta-
cle: young white boys 
scantily clad in full 

Zulu traditional outfits 
and doing an indlamu 
dance as they rhythmically 
sang to the accompani-
ment of the drum sounds. 
And the crowd loved it, 
breaking into spontaneous 
ululations and whistling.

This was not taking 
place in a township but 
smack in the middle of 
the wealthy suburb of 
Dainfern. It was part of 
the month-long heritage 
celebrations organised 
under the banner of the 
isiZulu Cultural Festival. 
The festival is the brain-
child of a Zulu cluster user 
group for private and gov-
ernment primary schools 
in Gauteng. Most of the 
schools who fall under 
this cluster are predomi-
nantly elite white schools 
that teach isiZulu as a sec-
ond language. 

According to the co-
ordinator of the group, 
Maureen Molise, they 
decided to form a struc-
ture through which they 
can network and discuss 
issues and challenges 
related to how best to 
teach the language to  
second-language speakers. 

“At the time most white 
parents did not have con-
fidence in our teaching 
of the language. But with 
time and working closely 
with officials from the  
education department, 
things started to improve 
and more white learners 
enrolled.

“In 1998 we called our 
group Sizanani (help one 
another),” said Patricia 
Mncube, one of the co-
founders of the group. 
And that is how the idea 
of a cultural festival came 
into being. All invited 
schools render differ-
ent cultural items. The 
idea is to offer learners a 
platform to interact and 
appreciate one another’s 
cultural backgrounds. 

“This helps teach them 
principles of communi-
cation, respect and toler-
ance,” said Molise. 

Tradition 
in the 
suburbs

For the last 10 years, SABC Education has been producing award-winning programming, 

designed to educate the nation. Everything from informal training to programming 

designed to complement the school syllabi. We look forward to another 10 years of 

bringing learning to life for all South Africans, in all 11 languages.

CELEBRATING 10 YEARS OF LEARNING BROUGHT TO LIFE
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The internet can become a useful tool for teachers, writes Andrew Moore
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FARM034

Evaluating 
assessment?

We have the solution!
Let the OBE for FET assessment portfolios 
guide you in your overall reflection and 
evaluation of the assessment programme 
and learners’ performances, ensuring that 
you:

• Comment on learner support that can 
be recommended for enrichment.

• Record the part of the portfolio that was 
most meaningful to your learners.

• Note whether your learners were 
motivated by the assessment tasks and 
explain why.

• List the skills tested that were different 
to those tested in examinations and 
tests.

• Comment on the rubrics used to assess 
your learners’ skills. 

• Provide written suggestions on the 
rubric(s) and supply the revised rubric.

Just watch your learners soar!

You will need to use these workbooks 
together with the matching OBE for FET
Learner’s Book and Teacher’s Guide.  

Give these terrific tools for managing 
assessment a try!

Evaluating Evaluating Evaluating 

Be the best
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T
here is no doubt that computers 
and the internet are reshaping 
our lives — often for the bet-
ter. In the area of banking we 
have seen enormous benefits. 

Gone are the days of going into a branch 
and queuing for a teller to draw cash, wait-
ing a week for a cheque to be cleared before 
accessing the funds or going to inquiries to 
get a statement showing transactions on 
our account. 

Now we draw cash from an ATM, use 
online transfers rather than messing with 
cheques and can keep an eagle eye on our 
accounts as we sip coffee from the comfort 
of our homes. Shopping too has changed. 
We now can track down almost any prod-
uct, have it customised to suit us and have 
it sent to our homes. But what about educa-
tion? Have we really exploited the comput-
ing power of the microprocessor or are we 
still doing what we have done traditionally? 

A common concern that arises when 
teachers start talking computers is: “Surely 
computers will ultimately replace us as 
purveyors of education?” Yet, if we think 
about what we do in a day, surely it’s obvi-
ous that no machine can do what we do? 
We teach, encourage, cajole, make spur-of-
the-moment adjustments to our lessons and 
interactions when we realise our learners 
“don’t get it”. We create varied and exciting 
learning environments that are appropriate 
to local contexts. We give rich feedback in 
terms of what a learner is getting right and 
what proficiencies they still need to acquire 
and how they might acquire them. Not to 
mention that we liaise with parents, coach 
sport, coordinate societies and drink copi-
ous amounts of coffee. So instead of feeling 
threatened by the introduction of comput-
ers and the Internet, we should look for 
ways that they can enhance and supplement 
what we do.  

If you have read this column in previous 
months, the message is usually about access-
ing some resource from the internet that 
will help us enhance school administration, 
teaching and learning. And it is true that, if 
nothing else, the internet offers educators an 
inexhaustible repository of resources on vir-
tually every aspect of our school lives. 

But technology is on the march and new 
trends have emerged recently that promise 
great benefits to education. In a term this 
trend is called Web 2.0. This movement is sig-
nificant because internet sites that use Web 
2.0 technology emphasise contribution over 
consumption. Their worth is calculated by the 
richness of their user’s collaborations rather 
than by the content developed by the service 
provider. The better known Web 2.0 applica-
tions include FaceBook (www.facebook.com), 
which is a social networking website where 
friends and colleagues can share almost any-
thing from movie favourites to a cyberbeer, 
Flickr (www.flickr.com) a digital photo shar-
ing website and, of course, the famous Wiki-
pedia (www.wikipedia.org ) a collaborative 
encyclopaedia written by … well just about  
everyone really. The implications for educa-
tion are profound, but are yet to be really 
exploited by the education community. 

Every day we are reminded that we need to 
teach according to the principles of outcomes-
based education the mantra of which “child 
centred” haunts us. Children are supposed 

to be responsible for the construction of their 
own knowledge base and skills sets. We must 
act as facilitators to the process. Constructiv-
ist methodology is encouraged. In that case 
the use of Web 2.0 tools might help us create 
learning environments that encourage coop-
erative learning and social collaboration. The 
main tools on offer are:

• Blogs or online reflective journals that 
allow the community to comment and 
query postings;

• Forums or online discussions allow for 
a richer, more sophisticated debate than a 
blog;

• Wikis or collaborative documents where 
the community members can work together 
online to write and edit papers; and

• Polls or little applications that allow the 
community to vote. The results are tallied 
and represented as a bar graph. 

How these tools might be harnessed to 
enrich teaching and learning is what lead-
ing South African educators with an inter-
est in IT are debating. Thutong, the South 
African education portal, is also piloting 
a collaborative online learning space for 
South African teachers of maths and maths 
literacy. The Easymaths site (www.thutong.

org.za/easymaths) is using blogs, forums 
and newsletters in an attempt to create a 
collaborative online space to help enhance 
the teaching of this subject. It is early days, 
but if you are interested in seeing a local 
example of how Web 2.0 technologies are 
being deployed locally within education, 
then have a look at the Easymaths site and 
sign up for a discussion.

Can computers and the internet add value 
to your teaching as it has done in the bank-
ing sector?  At this point, even with Web 
2.0 technology, only if you are creative and 
innovative.  But it’s worth adding the Web 
2.0 tools to your arsenal.

Andrew Moore’s is a former teacher. One 
of his duties was to run courses on how 
to integrate ICT effectively into teaching 
and learning.  Moore has an M.Ed degree 
in computer-assisted education from the 
University of Pretoria. At present he works 
for Neil Butcher and Associates (NBA). 
NBA is an education technology consulting 
company that offers services in the areas of 
capacity building, database design, educa-
tion materials development and education/
technology research

The Internet offers a variety of tools for learners and teachers
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T
hree years ago, when he 
was in grade 11, Thobela 
Bixa’s grades were “bad, 
bra, bad”. With Es for 
maths and physics he 

had little hope of making it to terti-
ary education level.

Having grown up and attended 
school in Khayelitsha, Cape Town’s 
largest township, Bixa stood the risk 
of getting caught in the unemploy-
ment trap, joining the masses of 
high-school leavers who can’t find 
work because they don’t have post-
school qualifications.

But Bixa made a change. In 
December 2004 he obtained a B for 
maths and a C for biology, which 
enabled him to take the subjects on 
higher grade in grade 12, passing 
with Cs.

He was accepted into a bridging 

year at the University of Cape Town. 
He is now in his second year study-
ing biochemistry.

“What I want to do is research so 
that I can find a solution to the dis-
eases that we face in this country,” 
he says.

Apart from his own hard work 
and commitment, Bixa’s results had 
a lot to do with his involvement in a 
community-based non-profit organ-
isation called Ikamva Lisezandleni 
Zethu (Xhosa for “the future is in 
our hands”), also known as Ikam-
vaYouth, which aims to enable dis-
advantaged youth to access tertiary 
education institutions.

Makhosi Gogwana and Joy Olivier 
started the project in 2003. 

The two met while working at the 
Human Sciences Research Coun-
cil. Both were shocked by the poor 

matric pass rates in maths and  
science.

“Because we were working on the 
links between needing scientists 
and engineers and the growth of the 
economy, the need was really evi-
dent,” says Olivier. 

Gogwana himself had overcome 
poorly resourced schools, large 
learner-teacher ratios and a lack of 

career information to access tertiary 
education. He is currently studying 
for his PhD in aquaculture at Fort 
Hare University. 

Olivier and Gogwana decided to 
act and set up IkamvaYouth. Every 
Saturday morning at the Nazeema 
Isaacs Library in Makhaza, Khay-
elitsha, small groups of grade 10 
to 12 learners attend extra classes, 
where they huddle intently over 
books, devouring facts, figures and 
formulas.

Volunteer tutors are drawn from 
university students, unemployed 
graduates, young professionals 
and former learners who attended 
IkamvaYouth classes.

The classes are supplemented 
with life skills workshops that tackle 
issues such as HIV/Aids and gender 
attitudes. Computer literacy train-
ing and expression programmes in 
photography and poetry have also 
been introduced. 

The rewards are clear: of the 2005 
matric crop, organisers say 62% of 
the 50 participating grade 12 pupils 
went on to study at tertiary institu-
tions. In 2006, more than 40% of the 
40 learners made it to tertiary edu-
cation level.

“The model is that learners must 
get individual attention so that you 
can see who understands and who 
doesn’t,” says Gogwana.

“The other issue is career guid-

ance so that learners make informed 
decisions about their future and the 
requirements for getting into the 
field that they are interested in.”

“The schools are in a difficult situa-
tion because of the legacies of apart-
heid and because they struggle with 
human resources and financial con-
straints,” says Olivier. “That’s why 
IkamvaYouth works. You have five 
learners to a volunteer and you are 
able to ensure that they understand 
before moving on to the next thing.”

But difficulties in accessing terti-
ary institutions remain. Olivier cites 
registration fees as a “major obsta-
cle” to learners. “Even if you are eli-
gible for financial assistance you still 
have to pay a registration fee of up 
to R3 000, depending on the institu-
tion, and if you can’t pay it you can’t 
access financial assistance.”

The lack of knowledge and sup-
port around the application proce-
dure is another problem.

For those that do make it to terti-
ary institutions, though, the empha-
sis is on continuing to volunteer with 
IkamvaYouth. Bixa, for example, vol-
unteers as a tutor and is on the organ-
isation’s management committee.

He believes IkamvaYouth works 
because it is driven by youth who 
want to see growth in their commu-
nities. “It’s voluntary, so people who 
are there are people who want to be 
there,” he says. — West Cape News

Learners from Khayelitsha are determined 
to get ahead in the face of severe financial 
difficulties, writes Patrick Burnett

Learners meet for extra classes every Saturday at the Nazeema Isaacs Library in Makhaza, Khayelitsha. The 
voluntary classes are part of efforts to improve access to tertiary education. Photograph: IkamvaYouth.

While IkamvaYouth focuses on extra lessons, it has also developed 
photography and poetry programmes. This picture, taken by Ikamva 
member Thobela Bixa, shows the sprawl of Khayelitsha 
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Museum with a 
difference

T
he group of about 20 teenag-
ers in school uniform clusters 
around an exhibit in an excited 
buzz, the teachers hovering on 
the fringe.

“What do you think?” I ask a boy of 
about 13.

“It’s amazing,” he says enthusiastically. “I 
want to learn about our origins.”

Beside him is a gaggle of girls, some gig-
gling, some simply staring. I ask the same 
question of one of them. Her eyes are wide 
with a mix of fascination and repulsion. She 
shakes her head, wordless. Well, dinosaur 
skeletons are not everybody’s cup of tea.

We are at MuseuMAfricA in Johannes-
burg’s Newtown Cultural Precinct in Bree 
Street and it is unlike any museum I remem-
ber from my childhood. There’s even a real 
historic pub downstairs.

Belinda Hlaka, the museum’s opera-
tions manager of client service and events, 
says: “MuseuM AfricA — yes, we do spell it 
that way — is essentially a history museum 
focusing on Afrocentric culture.”

Galleries lining the walls on different lev-
els in the huge structure, which was built 
in 1913 and once used as Johannesburg’s 
fruit and vegetable market, house a number 
of permanent exhibits. The ground floor is 
used for temporary displays of artefacts 
from the museum’s collection. Temporary 
exhibitions, such as exotic puppets, pho-
tography and rare costumes, are hosted 
regularly, many of them sponsored to allow 
learners to travel to the museum by bus 
from further afield.

What makes MuseuMAfricA so different 
is the interaction it encourages with visitors 
and the fact that young people who visit it 
are expected to ask questions. 

You can walk through a series of furnished 
shacks in the section called Birds in a Corn-
field, which tells of James “Sofasonke” 
Mapanza’s battle for decent housing for 
his people. Sounds of the City traces South 

African music, from the marabi sounds of 
the 1920s slum yards to the township jazz of 
Sophia town shebeens in the 1950s.

What about the Workers? recreates the 
noise and confusion of a rockfall in a mine 
tunnel and contrasts the living conditions 
in a mine compound with a mine manager’s 
house. It also looks at domestic work and 
the interaction of capital and labour.

There are Stone and Iron Age sites and 
the old Zeederberg coach — once experi-
mentally pulled by a team of zebra to beat 
the tsetsi fly further north — stands in the 
foyer next to various costume and bead-
work exhibits. The Treason Trial, Thanda-
bantu, Johannesburg’s transformation and 
examples of Johannesburg’s broad mix of 
cultures are all there and permanent collec-
tions of antiques can be viewed on request.

A noteworthy exhibit is the geological col-
lection, which has been upgraded recently 
to include electronic interactive displays. 
This was part of the collection previously 
housed in the old Africana Museum in the 
Johannesburg Library building. 

MuseuMAfricA also hosts the Bensusan 
Museum of Photography and library, with 
one of only two camera obscuras in the 
country. Set up in a small, dark room the 
device allows viewers to zoom in on scenes 
outside the building projected on to a flat 
screen with the use of lenses and mirrors. 
Optical toys and developmental modules 
are all part of the fun of learning.

This museum, set up in 1994 and funded 
by the Johannesburg department of arts 
and culture, is designed to encourage par-
ticipation. “We send out invitations to 
schools around Gauteng, especially when 

we have programmes running for a week or 
a month. We also accommodate those who 
make telephone bookings. Entrance is free,” 
says Aubrey Pitse, the education officer. He 
says the museum has even hosted a school 
from the United Kingdom.

Peak periods are during school terms when 
up to 10 000 children have visited in one 
month. “Sometimes schools bring between 
200 and 400 learners in a day,” says Pitse. 
“We try to link special events and exhibitions 
with the school curriculum, including work-
shops, and we also provide worksheets for 
the learners.” Dance and drama classes are 
held in the museum on Saturdays.

“We encourage interactive programmes 
in conjunction with exhibitions, involving 
learners personally so they can understand. 
We try to engage with the schools and they 
are happy to cooperate,” says Pitse. 

Says Hlaka: “We have been encourag-
ing schools to put together exhibits of their 
own to show here, as long as they are to 
do with Johannesburg and our ancestors 
— for instance, in conjunction with Africa 
Day. Although MuseuMAfricA is a history 
museum, even topical issues such as child 
abuse will be dealt with. We plan to have 
a memory corner where schools will be 
invited to compile a history of their school 
or principal.”    

Groups of preschoolers, particularly, 
enjoy the displays. Says Hlaka: “We encour-
age them to be critical. When we see chil-
dren returning with their parents, especially 
those aged between three and five years, we 
know that something is registering.”

The museum is open from 9am to 5pm, 
Tuesday to Sunday. It is closed on Good 
Friday, Christmas Day and the Day of 
Goodwill. The coffee shop and souvenir 
shop are open from 10am. MuseuMAfricA, 
121 Bree Street, Johannesburg. Call or fax 
011 833 5624 or email museum africa@
joburg.org.za for more information

MuseuMAfricA in downtown Jo’burg puts an original spin on history to 
appeal to a younger audience, writes Margaret de Paravicini
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Understanding assessment

Creating a work schedule (year plan)

Planning assessment 
(Programme of Assessment)

Designing/choosing assessment tasks

Conducting assessment and 
documenting evidence

Recording and reporting 
learner achievement

Evaluating learner achievement 
and the Programme of Assessment

Be the best

Looking for 
assessment support?

We have the solution!

You will be guided 
through every step of the 
assessment process with
the OBE for FET assessment 
portfolios. 

Using the Teacher’s 
Portfolio, the 

assessment process 
of

=
Hassle-free 
assessment!

You can present this workbook 
as your teacher portfolio 
record of assessment!
You will need to use these workbooks 
together with the matching OBE for FET
Learner’s Book and Teacher’s Guide.  

Give these terrific tools for managing 
assessment a try!

FARM035.pdf   2007/10/02   01:27:36 PM

History with a twist: the MuseuMAfricA is ‘essentially a history museum focusing on Afrocentric culture’. Photograph: Lisa Skinner

What makes the museum 
so different is the 
interaction it encourages 
with visitors



Bonding on Robben Island
16 

 October 2007 theTeacher

T
he echoing halls and cor-
ridors of what was Rob-
ben Island’s medium 
security prison go eerily 
quiet after lights out and 

lock down at 10pm sharp. It is only 
then the learners and facilitators 
of the Spring Schools programme 
really get to experience what it was 
like to be a prisoner on Robben 
Island. The 50 or so 16- to 18-year-
olds share communal cells, while 
the facilitators get ultimate privacy 
in isolation cells.

Not quite as sparse as it once 
was, a part of the prison has been 
adapted for use as a multi-purpose 
learning centre, but the walls still 
hold the memories of its past. The 
prison was a place where people 
formed intimate bonds and it still 
has the power to create a connect-
edness between people who barely 
know one another. 

Spending a night on the island is 
an emotional and stirring experi-

ence. Karolien Schade can testify 
to this.

She is one of the facilitators cho-
sen from the Robben Island Young 
Leaders Academy to assist in the 
2007 Spring Schools programme.

Schade is one of 19 young leaders 
who participated in last year’s pro-
gramme, which included intensive 
training in areas such as facilitation 
skills, negotiation, mediation and 
conflict resolution. 

Schade and other graduates of 
the academy are using their skills 
to help facilitate this year’s pro-
gramme, the theme of which is 
“Robben Island and World Youth 
Speak”. It celebrates the 10 years 
the programme has been running 
and includes art works and other 
visuals created by learners who have 
attended over that time. 

These are on view at a colourful 
exhibition at the Robben Island Gate-

way where visitors can see banners 
representing the academy’s 2004 
theme of “Unity & Diversity”, painted 
T-shirts inspired by the 50th anni-
versary of the Freedom Charter and 
brightly painted cloths and graffiti 
representing the 2006 theme “Music 
as an Intangible Heritage”. The mate-
rials produced by this year’s learners 
will be added to the exhibition.

Some learners will stay on the 
island for 10 days. It is hoped their 
experience will help them to under-
stand the past. Through creative 
projects and knowledge hunts, the 
learners will gain insight into what 
the prisoners had to endure.

Even for learners who do not sleep 
on the island, the experience they 
take away from their visit is sure 
to instil a sense of identity as they 
explore their common, shared and 
diverse cultures. 

The most promising of this year’s 
crop will be invited back to train at 
the Young Leaders Academy. 

There are a variety of tours to the 
island. For school groups and youth 
camps up to 18 years of age contact: 
Sandra Daniels: 021 409 5123, fax 
021 411 193, email: sandrad@rob-
ben-island.org.za. For adult age 
groups contact Vanessa Mitchell: 
021 409 5104, e-mail: vanessam@
robben-island.org.za

Something happening at 
your school?

Call 086 110 6488 for more information.

Let everyone know by advertising on 
www.allSAschools.co.za. 

Robben Island Gateway 
at Cape Town’s V&A 
Waterfront —  gateway 
to a new leadership 
experience

A powerful 
10-day programme 
develops learners’ 
leadership skills, 
writes Carrie 
Hampton

CALL TO 
ACTION

If you are interested in helping with this worthy cause, 
please contact:

Lelanie Lindenberg on
(011) 250-7412 / lelaniel@mg.co.za

To all Teachers/Educators

Do you have a special talent, hobby, life skill or educational knowledge that you would 
like to share with underprivileged adults or children in your spare time to help make 
their lives a bit better?  If so, we have the perfect project for you.

Dorah s Ark is a soup kitchen in Roodepoort Gauteng which feeds up to 80 people a 
day. Children come in the mornings before school to get something for their lunch 
tins, and any fruit that Dorah gets is saved for these mornings. Adults are given 
food in the afternoons, as well as any children who visit after school. 

However, not only does the centre feed the hungry, it also tries to use the few 
resources it has to help empower the community. Their activities include  nding jobs 
for people who come to the centre, holding Saturday classes for children, and trying 
to  nd speakers to give young adults information on the “working world”.

So, whether your  eld of knowledge is art, design, maths, cookery, IT, business 
skills or any other useful skill the children and adults at Dorah s Ark would 
appreciate an hour or two of your time.
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‘I
nspiring pedigree” — this 
is how the Teacher head-
lined a story on Naledi 
Pandor soon after she was 
sworn in as the minister 

of education in 2004.
Pandor was one of the few minis-

ters who hit the ground running, 
given her already vast knowledge 
and hands-on experience in teach-
ing. She used to be a teacher herself, 
having taught at Seepapitso Second-
ary School in Botswana, lectured at 
Taung College in the North West 
and at the universities of Botswana 
and Cape Town. 

Pandor also boasts two master’s 
degrees, the first in arts from the 
University of London and the sec-
ond in linguistics from the Univer-
sity of Stellenbosch.

She has excelled as a parliamen-
tarian, earning the admiration of 
her ANC colleagues and those in 
opposition parties. Among the posi-
tions she has held in Parliament are 
party chief whip and chair of the 
National Council of Provinces. She 

The educated educator
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also took part in the education port-
folio committee, which was instru-
mental in formulating the blueprint 
for today’s education policy.

The department of education has 
made considerable strides in trans-
forming the education system under 
her stewardship and she was able 
to stabilise the tertiary education 
sector following the controversial 

mergers of universities. 
Pandor rehabilitated the Further 

Education and Training colleges to be 
part of the overall government strat-
egy of addressing the country’s skills 
shortage. As a passionate champion 
of mother-tongue language, it is her 
long-term objective that every learner 
to be taught in his or her language. 

But how does she manage to stay 

on top of her game, given the chal-
lenging nature of her portfolio? 
Perhaps the answer lies in her “pedi-
gree”. After all, her grandfather, Pro-
fessor ZK Matthews, was the first 
African to gain a degree in South 
Africa. So it runs in the family.

Where did you grow up?
Several places: Lesotho, the United 
Kingdom and Botswana.
 
Which primary school did you 
go to?
Iketsetseng Primary School in 
Maseru, which began under the 
trees, from 1960 to 1965, I think.

Secondary?
Battersea in London and Gaborone 
Secondary in Botswana between 
1965 and 1972 — longer than usual 
as we moved countries.

Tertiary?
The universities of Botswana and 
Swaziland, the University of London 
and the University of Stellenbosch, 
on and off between 1973 and 1997.

Who were your favourite teachers?
Mrs Auton, Mr Broome, Professor 
Ngcongco, Professor Melamu, Mr 
and Mrs Vanqa and Mr Motsepe.

Why did you like them?
They inspired me; they cared about 
teaching and learning and they 
taught brilliantly.

Are you still in contact with them?
With my professors, yes, through my 
line of work.

What were your favourite sub-
jects and why?
I loved languages and history and its 
lessons for humanity.

From your point of view, what are 
the qualities of a good teacher?
A good teacher  i s  prepared, 
informed and confident teaching his 
or her subject. Loves young people 
and gives teaching his or her all.

What are things a teacher should 
never say or do?
Tell a learner he or she is foolish 
or incapable. I believe in exploring 
other approaches, always.

What message do you have for 
teachers in South Africa?
You are in the most noble of profes-
sions. What you see in your learners 
is a reflection of yourself and your 
commitment. Handle this job with 
great care.

Being named the best teacher 
in the province and also 
being in the national finalists’ 

list changed my life. My colleagues 
at Ivory Park Secondary School on 
Gauteng’s East Rand nominated 
me. I did not know that they were 
observing my love, commitment and 
the effort I put into my work.

I am a home economics teacher, 
known nowadays as consumer 
studies. There is a perception that 
the subject is only for girls to learn 
to cook and sew. In reality it cov-
ers nutrition, ergonomics, interior 
design and business management.

Our school is close to an infor-
mal settlement (Ivory Park), where 
unemployment and poverty are rife. 
So I decided to share my skills and 
knowledge with community mem-
bers by teaching them how to start 
their own small businesses. 

Today some of them are running 
their own spaza (corner or house) 
shops, while some sell a variety of 
foods to our learners outside the 
schoolyard. I feel immensely proud 
that this brought about changes in 
their lives.

So how did my name make it on 
to the national finalists’ list? It 
all started at cluster level where 
teachers from 50 schools in three 
districts took part. I won first 
place and was awarded a digital 
camera, bags for books, a trophy 
and a certificate. 

The competition moved to the 
provincial level. As finalists we 
were interviewed, had to submit 
our profiles and were visited by a 
team of adjudicators. I also came 

first at this level and won a certifi-
cate, trophy, wall watch, voucher 
worth R1 500 from Exclusive Books 
and T-shirts and caps from various 
companies.

It was such an exciting moment 
to interact with Gauteng Minister 
of Education Angie Motshekga and 
other senior department officials. I 
attracted a lot of publicity as I gave 
newspaper interviews and also 
appeared on numerous educational 
television programmes.

At the national level the competi-
tion got stiffer as I was pitted against 
eight of the best teachers from other 
provinces. Although I came third, 
I felt proud and still do for having 
competed at that level. I received a 
certificate, a trophy, R600 in cash 
and many other prizes.

It felt  l ike I was in another 
world. The special treatment we 
received was unbelievable. We 
were the guests of the president of 
the country and were booked into 
a five-star hotel, the Sheraton in 
Pretoria. 

The actual awards ceremony took 
place at the Union Buildings where 
Minister of Education Naledi Pan-
dor gave the keynote address. 

Shaking the minister’s hand and 
those of other dignitaries made me 
feel good indeed. Since I received 
this award, my life has changed tre-
mendously. I am now known and 
recognised wherever I go.  

An award such as this has given 
me added strength and has boosted 
my enthusiasm for the many years 
left in the profession. There is noth-
ing that has ever made me so proud 
of myself as being one of the best 
teachers in the country.

Shonisani Nemakonde teaches at 
Katlehong Technical Secondary 
School in Ekurhuleni, Gauteng

naledi pandor

a winning attitude

Achiever: Minister of Education Naledi Pandor. Photo: David Harrison

shonisani nemakonde



Electronic chalk works

I
f technology is used with 
great benefit in commerce, 
manufacturing, engineering, 
medicine and almost any 
other field of human endeav-

our, why is it not used to a greater 
extent in education? In fact, why is 
technology not used as a common 
tool in our schools? 

These were the questions that 
seven years ago sparked off Khanya, 
an award-winning project of the 
Western Cape education depart-
ment. The name Khanya is bor-
rowed from Xhosa and means “to 
brighten” or “to let the light shine”.

When Khanya was conceived 
some schools, in particular those in 
more affluent communities, already 
had computers, but they were used 
to teach the learners about comput-
ers. The project therefore faced the 
challenge of finding a way in which 
computers could be used to deliver 
the curriculum itself to learners.

A further aim of the project was 
to explore the use of technology to 
address the dwindling skills pool 
in education. This was against the 
backdrop of educators leaving the 
profession, finding jobs abroad and 
a shrinking number of young stu-
dents entering the teaching field. 
Khanya wanted to find ways to 
harness computer technology to 
supplement the teachers — not to 
replace them — particularly in areas 
of extreme skills shortages, such as 
mathematics and science. 

The project kicked off in April 
2001. Historically, similar projects 
have had a high failure rate and 
the first task was to study the rea-
sons why these initiatives failed.  
The most important lesson learned 
was that the enormity of the task to 
implement technology in schools is, 
in general, grossly underestimated.

Schools have simply not been built 
to have computer rooms, so the first 
step is to select a suitable room and 
remodel it. This is a fully fledged 
project in its own right and profes-
sional project managers are con-
tracted by Khanya to oversee these 
stages. The principle that “one size 
does not fit all” soon became a man-
tra and has since come to guide the 
development of individual project 
plans for each school.

Doors, windows and ceilings need 
to be secured to deter burglaries 
— there is a big market out there 
for stolen computers. Electricity is 
another obstacle. If one is fortunate, 
there will be one electricity access 
point in the room, but a computer 
facility of 20 computers needs at 
least 25 points; this might neces-
sitate an upgrade of the entire elec-
tricity supply system of the school. 
The floors need to be attended to; 
furnishings have to be provided; an 
air-conditioner is not a luxury when 
one considers the heat generated by 
computers and learner bodies.

The project manager takes the 
school right to the point where tech-
nology can be installed. Khanya 
purchases hardware from reputa-
ble manufacturers such as Mecer, 
which provides a three-year on-site 

warranty for the equipment.  
Khanya deliberately opted for new 

equipment, because another lesson 
learned from failed projects was 
to steer clear of second-hand com-
puters. Often these computers are 
offered as “refurbished” equipment; 
this simply means that the compu-
ter has been decommissioned by 
an organisation for which it is no 
longer cost-effective to maintain 
and refurbishment simply means 
cleaning it up to make it appear pre-
sentable. The cost of maintaining 
these computers is high and they 
have proved to be utterly unreliable.  
It is therefore not in the best inter-
est for poor schools to receive these 
hand-me-downs. 

Khanya believed from the outset 
that the best equipment should be 
given to the poorest schools, because 
this would enable them to come to 
grips with technology in a reasonably 
hassle-free environment.

After appropriate educational 
software is installed, the biggest 
task remains: training the educators 
to use the technology. This train-
ing takes place in two phases — the 
first is to ensure that each teacher at 
the school is computer literate and 
competent in basic word processing, 

handling a spreadsheet and using 
the internet.  

The next training phase is more 
complicated, as teachers have to 
learn how to use the computer for 
curriculum delivery. It is a time-con-
suming process, because teachers 
have to learn a new way of teaching. 
Gone is the talk and chalk and tradi-
tional teaching methods; what hap-
pens in the class room now has to be 
complemented by interaction with 
specialised software in the compu-
ter room.

Excellent educational software 
products are available and Khanya 
has formed solid partnerships with 
software developers. Cami and Mas-
terMaths are examples of local com-
panies that have developed math-
ematics software around the South 
African curricula. 

Khanya also employs a team  
of facilitators, who visit schools  
on a regular basis to help teach-
ers get to grips with the software. 
Plenty of time is spent with teach-
ers until they can comfortably 
integrate the electronic tools with  
the curriculum.

Have all these efforts paid off?  Yes, 
they have. The University of Cape 
Town was commissioned to do an 
external evaluation and concluded 
that engagement with electronic 
resources did indeed have a positive 
effect on learner performance.

To date Khanya has completed 
computer facilities (typically a net-
worked laboratory of between 20 
and 40 computers) for 765 schools 
and a further 219 facilities are in 
progress. A total of 30 463 comput-
ers have been deployed and more 
than 18 000 teachers are enrolled in 
the Khanya training programme. 

The real winners are the learn-
ers: more than 630 000 of them are 
benefiting from the installed tech-
nology daily. Where appropriate, 
Khanya also is using other technol-
ogies such as interactive electronic 
white boards.

This is a costly exercise. Khanya 
has an annual state budget, but it 

Kobus van Wyk 
reports on an 
exemplary project 
to bring technology 
to poor schools 
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also has established a very successful 
public-private partnership section, 
which encourages private compa-
nies to funnel their corporate social 
investment funds to Khanya. As 
the success of the project becomes 
common knowledge, increasing 
numbers of organisations are giving 
their support.

K
hanya has adopted 
a policy of “no more 
handouts”. Schools and 
school communities 
are expected to make a 

contribution according to their abil-
ity, either in cash or in kind, to the 
establishment of technology in the 
schools. This has resulted in com-
munities taking early ownership of 
the project at their schools and has 
the knock-on effect of these commu-
nities taking responsibility for secu-
rity and maintenance.

The IT and education world has 
acknowledged the innovative way 
in which Khanya has managed to 
bring technology into the classroom. 
It has come in the form of numer-
ous awards, including the illustri-
ous Top Technology 100 award, a 
gold award from the Impumelelo 
Trust, and special awards from the 
premier of the Western Cape — two 
years in a row — for excellence in 
service delivery.

Khanya’s greatest achievement is 
that it has proved that, despite fail-
ures elsewhere, technology facili-
ties can be installed successfully in 
schools in a developing country. The 
project has indeed been a shining 
light in the Western Cape and hopes 
are that its light can penetrate into 
the darkest corners of the continent.

Kobus van Wyk is programme 
 manager of the Khanya project.  
Further details are available at 
www.khanya.co.za

Fast facts
✎ 765 completed computer 
facilities;
✎ 30 463 computers distributed; 
✎ 18 000 teachers enrolled in 
training; 
✎ 630 000 learners reached.

Khanya has formed partnerships 
with local software developers, 
such as Sarie and Charl Vorster 
(left), whose Cami programme 
focuses on the mathematics 
curriculum. Photos: Oupa Nkosi and 
Lisa Skinner



W
hen Alan Clarke 
retired as princi-
pal of Westerford 
High School after 
10 years at  the 

helm of one of the Cape’s most suc-
cessful schools, he decided that he 
wanted to give back to a his profes-
sion, which is also a passion that 
runs in his blood — his father and 
grandfather were both principals, 
and his wife is a deputy principal. 

He also wanted to have some fun 
and get a life. 

So, after a few mornings of sleeping 
in late, Clarke got cracking and wrote 
The Handbook of School Management, 
a whopping 404 pages, packed with 
practical information and insight gar-
nered from working for close on two 
decades in what has to be one of the 
most demanding professions. (The 
book was reviewed in the September 
edition of the Teacher.)

“While I was writing and researching 
my book, I realised that there was noth-
ing out there for school principals,” says 
Clarke, “and I came up with an idea 
of a monthly newsletter called School 
Management & Leadership, which was 
launched at the beginning of 2007. 

“I know from experience that prin-
cipals are extremely busy, so I wanted 
to produce a newsletter that would 
help keep them up to date with 
management and leadership issues, 
departmental policy and educational 
trends. Where possible, I want to fos-
ter the concept of ‘thinking leaders’ 
and trawling through journals and 
departmental websites takes up a lot 
of time. I thought I would take the 
sweat out of it for principals.”

Considering there are about 
29 000 schools in the country, you 
would imagine Clarke and his part-
ners in Eduskills, the company that 
produces School Management & 
Leadership (SM&L), would be bat-
tling to keep up with demand, but 
the response, while enthusiastic 
from those who receive the publica-
tion, has been surprisingly modest. 

“There’s lots of interest in the pub-
lication, but we only have around 
180 paid-up subscribers,” explains 
Clarke. “I know principals find the 
publication really informative. Not 
only are we addressing the impor-
tant issues of numeracy and literacy, 
but one principal from Limpopo 
called me up to say that he knew 
nothing of the grade 11 exams [at the 
end of this year] until he had read 
it in SM&L. This is something the 
department should have informed 
him of months before. Every pro-
fession has journals with current 
information and trends and schools 
should be no different. And, because 
schools are so people intensive, 
sometimes it’s important to look 
outside of education at big business 
for interesting new perspective on 
effective management principles.”  

Annual subscription for School 

Management & Leadership is  
R300 for 10 copies. For more 
 information contact Alan Clarke 
on 021 683 2899 or email editor@
ednews.co.za

A new monthly newsletter for school heads 
can help them stay on top of their game. 
Karena du Plessis reports
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Helping 
heads

Alan Clarke has produced a newsletter for principals. Photograph: David Harrison
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O
n a hot Wednesday 
afternoon we met at 
Nkosi’s Haven Vil-
lage in the south of 
Johannesburg. I was 

nervous. I had never facilitated a 
meeting quite like this one before.  
I intended implementing the ideas 
of Nancy Klein, author of Time to 
Think, on how to run a meeting. The 
24 people present would be doing 
the talking. They represented three 
communities: Sacred Heart College, 
Emshukantambo Secondary School 
and Nkosi’s Haven. Together they 
would solve a tough problem:  how 
to protect teenagers from HIV infec-
tion in the face of a growing epi-
demic in the 15 to 24 age group.  

Before we got started, umpteen 
questions ran through my brain. 
What if the two school principals 
felt afterwards that I had wasted 
their time? Or Sister Ruthie Loub-
ser’s time? She had to travel from 
Pretoria and had a busy schedule as 
a sexual health educator. Would the 
HIV positive mother from Nkosi’s 
Haven be open about her status and 
how would I introduce her? Would 
the 10 learners from Emshukan-
tambo, Sacred Heart and Nkosi’s 
Haven be intimidated by the pres-
ence of staff members? Would peo-
ple speak audibly or would we be 
straining to hear?

Once seated in a circle I noticed 
that each group sat together. My 
first instruction was to ask each per-
son to sit next to someone they did 
not know. As I sit writing now, every 
personality and every face is clearly 
etched in my mind and some of 
their deepest thoughts and experi-
ences will stay with me forever. And 
I believe that could be true for the 
others who attended the meeting.

In the first round participants 
were asked to introduce themselves 
to the person next to them and to 
tell that person what they do and 
what is going well at home, at school 
or at work. I met a Grade 11 learner, 
Nokwazi from Emshukantambo Sec-
ondary, who was proud of her school 
results and eager to play a role as a 
leader in the school. She was brim-
ful of confidence and energy. One of 
the delegates at the meeting said she 
believed that young people them-
selves would be the ones that would 
be instrumental in ending the HIV 
epidemic. Looking at Nokwazi’s 
beautiful, open face gave me hope.  

Next we introduced ourselves to 
the whole circle in the same way.  
One of my fears was allayed — the 
HIV-positive mother Ntombi from 
Nkosi’s Haven proved to be the 
glamorous and elegantly dressed 
woman I had noticed earlier. She 
introduced herself as HIV-positive. 
She divulged later that she was on 
antiretrovirals (ARVs) and proudly 
announced that her CD count was 
800 and she was enjoying excellent 
health. She deplored the fact that so 
many HIV-positive people she met 
were ignorant about the disease and 
did not use condoms. She believed 
strongly that if you are HIV-positive 

you should see to it that you are well 
informed about the disease to pro-
tect yourself and others — a message 
that reached every one of us. 

The next round entailed talking 
about personal thoughts and feel-
ings or experiences that related to 
HIV and Aids. Each person could 
speak for two minutes and no one 
was permitted to interrupt a speaker 
in any way. 

Dr Kylie Thomas spoke about the 
death of a young woman, Xoliswa, 
who had participated in one of her 
projects to encourage young HIV-
positive mothers to create memory 
boxes to leave behind for their chil-
dren. Thomas had held her frail 
head in her hands as she died. 

The words from a poem she wrote 
express her feelings: “I kneel at 
your bedside in this ward where the 
words ‘provincial administration’ 
are written across the sheet across 
your body, and in the morning I see 
this mountain that does not see the 
blind tombstone of this city — that 
will not see the  pain of your body.”

Two educators from Sacred Heart 
spoke about friends who had died 
almost a decade ago and how the 
taboo around Aids had, to some 
extent, alienated their friends from 
them. One of them regretted that his 
friend must have died a very lonely 
death. One parent, Zanele Sithole, 
had lost a number of close members 
of her family and her suffering was 
tangible. She said people hid the fact 
that a husband or son was dying of 
Aids and she made it her business to 
change this attitude in her commu-
nity. She made a passionate appeal 
to parents to protect their children 
from infection by talking openly to 
them about sex.  

A learner, Manini, who has lived 
at Nkosi’s Haven for seven years, 
lost her mother to Aids. She is not 
unfamiliar with people dying, but 
the death of her mother was and 
is for her a deep and unforgettable 
trauma. She came across as a strong 
and determined person who would 
move forward. She had suffered and 
knew the problems related to Aids 
from the inside and was unafraid to 
speak up loud and clear. 

And then there was the winning 
story of the blanket. Moitse from 
Sacred Heart spoke about a sick and 
hungry man who appeared at the 
door one cold night. He wore a blan-
ket to cover his half-naked body. 
Moitse’s compassionate mother took 
him in and the family cared for him.  
To show his thanks before he died 
he wanted to give Moitse his blan-
ket. This was embarrassing because 
the man needed it much more than 
Moitse did. Earlier Moitse said he 
was a creative person and his solu-
tion to this dilemma, as well as his 
great hairstyle, bore this out. He 
exchanged a blanket from his bed 
for the gift he was offered. He wraps 
himself in that blanket every night. 

In his book, Solving Tough Prob-
lems, Adam Kahane says it takes 
courage to speak up. He found that 
the people who had suffered most 
were often the most outspoken. A 
Basque woman, whose husband had 
been killed in a fight for freedom by 
a terrorist group, had this to say: 
“Victims are generous because they 

have nothing more to lose. If politi-
cians would let us, we could be a 
doorway to a solution.” 

The strength of the people in our 
group at Nkosi’s Haven who had suf-
fered because of the HIV pandemic, 
brought to mind a realisation: those 
who experience suffering could be a 
doorway to a solution.

The final rounds were about initi-
ating a plan of action in schools to 
promote the prevention of HIV as 
a learner, a parent, a principal, an 
educator or a worker in the field. 
One suggestion was to start small 
and take it step by step. Principals 
wanted to renew their efforts and 
pick up on ideas like peer mentor-
ship. Ruthie Loubser was asked by 
the principal of Emshukantambo to 
speak to his learners about sexual 
health issues. Poverty alleviation 
was an area of concern for a number 
of people. Gail Johnson, the founder 

Nkosi’s Haven provides an opportunity to 
get the most out of a gathering

of Nkosi’s Haven, pointed out that 
a hungry child would exchange sex 
for a plate of food and that as long 
as there was hunger there would be 
Aids. A funeral is all too frequent an 
event in Johnson’s life and she spoke 
with emotion of the countless graves 
in the cemetery at Alexandra town-
ship and elsewhere.  “And nothing is 
done …”

In the final round each person said 
something positive about the meet-
ing and about the person to their 
right. Zanele Sithole, for instance, 
said she felt refreshed and sup-
ported because of the meeting.

I think we all felt “chuffed” that 
we had been able to lift the spirits of 
Zanele, who is so important to her 
community.

 Joan Dommisse is an educator and 
can be contacted on j.dommisse@
telkomsa.net or 011 616 8404

Joan Dommisse 
conducts a meeting 
(top); a child and 
teddy bear at Nkosi’s 
Haven (above); and 
Gail Johnson of 
Nkosi’s Haven (right). 
Photographs:  
Shepherd Tozvireva  
and Tracy Lee Norton

Those who 
experience  
suffering could 
be a doorway to 
a solution

JOAN DOMMISSE





Your Gems queries answered

Dr Eugene 
Watson provides 
answers to some of 
your questions

D
oes Gems cover pri-
vate hospitals? Can 
I use a doctor of my 
choice? 

Yes, the Government 
Employees Medical Scheme (Gems) 
does cover treatment in private hos-
pitals. Members on the Onyx, Emer-
ald and Ruby options have access to 
any private hospital, while members 
on the Beryl option have access to a 
private hospital network. But mem-
bers on the Sapphire option only 
have access to public hospitals. If 
you are a member of Onyx, Emerald 
or Ruby, you are free to visit a doc-
tor of your choice. On Sapphire and 
Beryl, however, you will need to go 
to a doctor in the prime cure net-
work.

Being a member of Gems, can 
I change from one option to 
another before the end of the 
current year? 
A member is entitled to change from 
one to another benefit option on 
January 1 every year. A request for 
an option change during the course 
of the year must be approved by the 
board.

How much would the Emerald 
option cost if this is the choice 
of a principal member with four 
dependants?
Monthly contributions are deter-
mined by the option selected, an 
employee’s monthly income (basic 
salary) and the number and age of 
dependants (including whether they 
are full-time students) to be covered. 
Call the Gems call centre on 0860 00 
4367 for further assistance.

Where can I get Gems application 
forms? 
There are several ways to obtain an 
application form:
l Ask your HR department.
l Download a form from the Gems 
website (www.gems.gov.za) by view-
ing the “forms” link.

l Call the call centre on 0860 00 
4367 and request a form.
l Send an SMS with your persal/
persol number to 083 450 4367 and 
Gems will call you.
l Send an email to enquiries@
gems.gov.za and Gems will send you 
a form. 
l Send a fax to 0861 00 4367 
requesting a form (specify your con-
tact details so that Gems can send 
you a form). 
l Send a letter requesting a form to  
Gems, Private Bag X782, Cape Town, 
8000. 
l Visit one of the Gems regional 
helpdesks at the following locations: 
l Pretoria: Shop 51, Sancardia Build-
ing, corner of Beatrix and Church 
Streets, Arcadia.
l Johannesburg: MHG Regional Office, 
101 De Korte Street, Braamfontein.
l Cape Town: MHG Head Office, 61 St 
George’s Mall, off Adderley Street.
l Durban: Metropolitan Client Serv-
ice Office, 391 Smith Street.
l Bloemfontein: Metropolitan Build-
ing, 96 Henry Street, Westdene.
l Kimberley: Metropolitan Client 
Service Office, 7 George Street.
l Polokwane: Metropolitan Building, 
51 Market Street.

l Umtata: Metropolitan Building, 23 
Nelson Mandela Drive.
l Nelspruit: Metropolitan Client 
Service Office, corner of Russel and 
Ehmke streets.
l Mafikeng: Metropolitan Building, 
No 13, corner of  Tillard and Robin-
son streets.

Can I join Vitality for my health if 
I am a member of Gems?
Gems does not offer a loyalty pro-
gramme and employees are encour-
aged to engage directly with their 
loyalty programme provider regard-
ing enquiries of this nature and their 
continued participation. 

I was suspended from Gems in 
April because it did not receive 
my first contribution in Decem-
ber last year. My worry is that 
the duration of my suspension is 
unknown. Gems is threatening to 
terminate my membership but it 
has received my contributions for 
the past three months.
Gems seeks to resolve this query as 
a matter of urgency. Please contact 
the call centre on 0860 00 4367 or 
SMS your persal/persol number to 
083 450 4367.

Some optometrists are exploit-
ing state employees concerning 
Gems. They lie to you that Gems 
confirmed to pay R3 000 and let you 
sign a contract, only to find out that 
they were lying. An awareness cam-
paign is needed immediately. 
Information about the abuse of mem-
ber funds and services is invaluable. 
Please contact us on 0860 00 4367 
in any instance where you believe 
that the scheme and its members are 
being misused and/or defrauded. All 
calls are treated confidentially.

As grade R practitioners, can we 
join Gems? We also need medi-
cal aid. Other schemes are reject-
ing us. I tried to call Gems, but no 
answer.
If you are in the employment (either 
permanent or on a contract for six 
months and longer) of a department 
listed in the Public Service Act (for 
example, a provincial department of 
education) you should be able to join 
Gems. For further assistance call the 
scheme on 0860 00 4367 or SMS your 
persal/persol number to 083 450 4367. 

Dr Eugene Watson is the principal 
officer of Gems

What do they have in common?*

*Mahatma Gandhi & Leonardo da Vinci. Renowned educators. Shaping the minds of thousands.

If you too have a genuine interest in teaching and an affinity for shaping minds, teacher education offers an exciting profession that
requires creativity and resourcefulness. The University of KwaZulu-Natal’s Faculty of Education is one of the country’s largest, housed
in two dedicated campuses at Edgewood and Pietermaritzburg that offer excellent library and teaching facilities.

Whether you are a matriculant or have a bachelor’s degree, you too can shape the thinking of the country’s future leaders by applying
now for either our Bachelor of Education (BEd) or Postgraduate Certificate in Education (PGCE) programme. Both programmes provide
students with a wide range of subject specialisations and grade-phase choices ranging from Grade R to 12.

Of course, at UKZN you also get the benefit of a vibrant student culture, well established sporting facilities and an unbeatable combination
of “beach, berg and books”. Change your view on teaching. Develop the leaders of tomorrow.

Faculty of Education (Edgewood) (Admissions) Tel: (031) 260 3141/3659Email: buthelezig@ukzn.ac.za, moodleyv24@ukzn.ac.za
Faculty of Education (Pietermaritzburg) (Admissions)Tel: (033) 260 5368/6259Email: letsetlav@ukzn.ac.za
www.ukzn.ac.za
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Fun way to  
get water

If you have enough drinkable 
water in a borehole near your 
school, your institution could 
benefit from a multimillion- 
rand expansion drive by 
PlayPumps International and 
Roundabout Outdoors.

The drive aims to improve the 
lives of about 10-million people 
over the next three years through 
the delivery of more PlayPump 
water systems to communities 
where access to water is still a 
challenge.

The PlayPump water-pumping 
 system has been internationally 
recognised as one of the most 
innovative providers of water in 
the world.

As children have fun on a 
roundabout, their actions put 
into motion a water pump that 
could generate up to 1 400 litres 
of water an hour from a borehole 
with a depth of between 40m and 
100m. 

A simple tap provides access to 
the water. Excess water is diverted 
back down the borehole.

With the help of NGOs, 
businesses and donor foundations, 
about 800 pumps have been 
installed in South African 
communities, benefiting about 
one million people.

Following a $16,4-million (about 
R113-million) commitment from 
the United States government, 
the Case Foundation and the 
MCJ Foundation, another 1 000 
PlayPump systems can now be 
installed across Africa.

If your school has a borehole 
and you think it qualifies for a 
PlayPump system, SMS “teacher” 
and “roundabout” to 32510 
(SMS costs R1). the Teacher will 
put Roundabout Outdoor and 
PlayPumps International in touch 
with your school. — the Teacher 
reporter 
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L
ast month, in the first in 
a series of articles on mul-
tigrade classrooms, we 
acknowledged the chal-
lenging circumstances in 

many multigrade schools across the 
country. Realistically, as much as we 
would like resourcing deficits to be 
wiped out, this is simply not feasible 
in the short or medium term. 

Instead of relying on resources 
that are unlikely to materialise sud-
denly, teachers must focus on fos-
tering appropriate attitudes and 
actions in multigrade classroom. 

Desirable attributes include posi-
tivity, energy and problem-solving.  
For example, teachers could remem-
ber that the centre of their efforts 
must be purposeful progress for each 
learner. A question they should ask 
is: “What am I doing in my classroom 
every day to ensure learners actually 
learn and progress?”

Every classroom is a multi-level one 
because the ability, interest, maturity 
and learning experiences of learners 
differ. Outcomes-based education 
acknowledges that learners learn 
in different ways and at differing 
paces. Careful assessment of learner 
achievement will equip the teacher 

with crucial information about every 
learner in the classroom, in every area 
of the curriculum. The astute teacher 
will also develop an understanding of 
each learner’s innate qualities, such 
as leadership ability, responsibility 
and task or people orientation. 

Let us assume that a teacher has 
taken the time to do a careful assess-
ment of learner skills, not in a blanket 
way within a learning area, but system-
atically across a range of assessment 
standards. What could the teacher 
now do with this information? 

One technique that may be useful 

in the multigrade, multi-level class-
room is cooperative learning.  

As with many teaching techniques, 
there is some confusion about coop-
erative learning. It does not mean 
that the teacher absolves him or her-
self of the responsibility to lead and 
direct learning while the learners do 
it all themselves. Nor does it mean 
that a teacher routinely assigns a 
leadership or instructional role to 
the most informed or able learner. 

For successful cooperative learn-
ing experiences to occur, the teacher 
should observe closely as a means 

of understanding group dynamics, 
roles assumed by learners, usefulness 
of discussions and decisions and so 
on. Learners should have the oppor-
tunity to engage in new roles within 
the group. Also, the teacher may pre-
fer a group to struggle a little so that 
learners try to resolve issues.

So what is cooperative learning? 
Briefly, this is an organised and struc-
tured method where learners work 
together on a carefully defined task 
in which each learner has a particular 
role to fulfil. The purpose is for learn-
ers to practise a range of skills while 

tackling a problem or issue together. 
Skills that are honed through well 

planned and executed cooperative 
learning are:

• positive interdependence (the 
role and contribution of each team 
member is important and no one role 
is more important than another);

• accountability for both the indi-
vidual and the group (every team 
member will be assessed on the level 
and value of their contribution, in 
terms of content and team dynam-
ics, and the team as a whole will be 
accountable for the product);  

• face-to-face interaction (learn-
ers must be actively involved in dis-
cussing, supporting, negotiating and 
solving);

• appropriate use of collaborative 
skills (here both individual social skills 
are important as well as the way that 
group dynamics are played out); and 

• group reflection — regular self-
assessment of team functioning 
(reflection points should be built into 
the task and also after completion).

Cooperative learning tasks need to 
be carefully planned, and much pre-
paratory work needs to be under-
taken prior to implementation of 
the task so that learners are clear 
about what is expected of them, 
how the reflection and collaborative 
responsibilities will work and how 
they will be assessed. 

Arlene Walsh is a writer and  
curriculum developer from  
Intelesi Consulting

Arlene Walsh 
looks at the role of 
cooperative learning 
in multigrade 
classrooms
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Through cooperative learning, learners practise a range of skills while tackling an issue together
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Celebrating teachers

O
n World Teachers’ 
Day,  we celebrate 
teachers and the cen-
tral role they play 
in efforts to achieve 

quality education for all children.  
However, in many countries not all 
children have the opportunity to 
enter a classroom or gain basic lit-
eracy or numeracy skills, as there 
are simply not enough qualified 
teachers. This has negative out-
comes not only for the future of 
individual children, but also for the 
development of whole societies. 

Teachers are a crucial element in 
the achievement of the international 
education goals of Education for All 
(EFA) and of the Millennium Devel-
opment Goals (MDGs). These com-
mit governments to providing a good 
quality education for all children by 
2015. The growing shortage of quali-
fied teachers is the main challenge to 
the realisation of these goals. Unesco 
estimates that by 2015 18-million 
new teachers will be needed globally 
— four-million in Africa alone. High 
rates of population growth, increas-
ing enrolment rates, the impact of 
HIV/Aids in some sub-Saharan Afri-
can, Arab and South and East Asian 
countries, and large numbers of 
teachers leaving the profession com-
bined with shortages in some subject 
areas in more developed countries, 
seriously threaten these goals. 

But the challenge is more than one 
of numbers. The quality of teachers 
and teaching is also essential to good 
learning outcomes. This implies an 
education system that attracts and 
retains a well-trained, motivated, 
effective and gender-balanced teach-
ing staff; it implies a system that 
supports teachers in the classroom, 
as well as in their continued profes-
sional development. Dissatisfaction 
with loss in status, low salaries, poor 
teaching and learning conditions, 
and lack of career progression or 
adequate professional training have 
driven large numbers of teachers out 
of the profession, sometimes after 
only a few years of service. 

Some policies being implemented 
to recruit and retain teachers can, 
however, be at the expense of educa-

tion quality. Responses to shortages 
through larger class sizes, by increas-
ing teacher workload, especially if 
teaching support is already poor, by 
lowering the entry level to teacher 
colleges, by hiring untrained or 
poorly trained professionals or con-
tract teachers with little job security, 
can further lower the status of the 
teaching profession, leave teachers 
ill-equipped to cope with the realities 
of the classroom or result in a loss of 
professional motivation. 

Guidance on key policies for effec-
tive teachers and teaching is pro-
vided by the joint International 
Labour Organisation (ILO)/Unesco 
recommendation concerning the 
status of teachers of 1966 and by the 
Unesco recommendation concern-
ing the status of higher education 
teaching personnel of 1997. 

The recommendations set out 
guidelines and good practices on 
teachers’ status, their training, 
working conditions, career progres-
sion, and involvement in education  
decision-making through consul-
tation and negotiation. The cel-
ebration of World Teachers’ Day on 
October 5 every year, marking the 
commemoration of the 1966 recom-
mendation’s adoption, is an occa-
sion to take stock of the challenges 
and consider what action is needed 
in order to achieve high-quality 
teaching and learning for all. 

In implementing the recommen-
dations and their policy goals, there 
is a great need for strong evidence 
to facilitate ongoing and effective 
planning. Complete, timely and com-
prehensive data and information 
about teachers, schools and pupils 
can provide insights into a range of 
policy concerns. Teacher-related 
data and information systems, up-to-
date research, cost analysis, micro- 
planning and school mapping are all 
important elements of planning for, 
and managing, an effective teaching 
force. So too is information on the 
investments from public and private 
sources needed to ensure quality edu-
cation and teaching in accordance 
with the 1966 recommendation, as 
well as on teachers’ aspirations, the 
impact of teacher training, including 

in-service training, the obstacles and 
means to fully engage teachers and 
their organisations in key education 
decisions through effective social 
dialogue and other influences on 
teachers’ practices in the classroom, 
all of which can significantly impact 
on children’s learning. 

However, at present, there is a 
serious gap in data and information 
about teachers and teaching. Cur-
rent comparative databases are weak 
and require improvement in order to 
better monitor progress towards the 
achievement of international goals. 
We must strive to work together to 

build systems and structures that 
will enable and support ongoing and 
efficient planning and management 
of this crucial element in achieving 
quality education for all. 

On World Teachers’ Day, we cel-
ebrate teachers across continents, 
in all countries, in towns and in vil-
lages, and thank them for their con-
tinued efforts, often in difficult cir-
cumstances. In acknowledging the 
vital role they play, we reaffirm the 
need to continue to work together 
to better understand the issues and 
ensure that we are equipped to make 
the right choices so that teachers are 

recruited, trained and supported in 
ways that lead to a motivated, effec-
tive teaching force, able to contrib-
ute to our shared goal of achieving 
quality education for all children. 

A joint message by Koichiro Mat-
suura, director general of Unesco, 
Juan Somavia, director general of 
the ILO, Kemal Dervis, administra-
tor of the UN Devleopment Pro-
gramme, Ann Veneman, executive 
director of the UN Chlidren’s Fund 
and Thulas Nxesi, president of Edu-
cation International, which repre-
sents teachers’ unions worldwide

A message from education activists  
across the globe 

The challenge in the 21st century is to achieve high-quality teaching and learning for all
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F
rikkie Schmidt, a small 
rural school near Brits 
in the North West, has 
few basic resources, but 
its staff members teach 

children about conservation and 
permaculture in ways unheard of 
in urban areas.

Leading the way is teacher Sipho 
Madlopa, who uses the school’s 
permaculture food garden as a 
fundraising tool, a source of nutri-
tion for some children and their 
families, and a herbal pharmacy.

Working the soil keeps Madlopa 
upbeat. As with many rural educa-
tors, he not only teaches several 
subjects — in his case economics, 
natural science, English and tech-
nology — but he does so in com-
bined classes of grades four and 
five and grades six and seven. 

Frikkie Schmidt, which has 
about 180 children, five class-

rooms and six teachers, received 
electricity only last year. A proper 
toilet block was recently donated 
by a private sector trust.

Madlopa teaches an invaluable 
aspect of education — the conser-
vation of natural resources. “The 
intention is to educate kids about 
conserving resources. They also 
learn about healthy eating habits 
and take vegetables home. I teach 
them how to use the fresh air, 
how to turn paper into mulch for 

compost to prevent dehydration 
of the soil, how to keep bottles for 
recycling, how not to throw plas-
tic on to the soil,” says Madlopa.

And the lettuce, broccoli, cab-
bages, African potatoes, celery, 
parsley, mint, yarrow, onions, beet-
root, wild garlic, thyme, rosemary, 
marjoram, chillies, tomatoes and 
green peppers in the school gar-
den are proof of his and his learn-
ers’ efforts. The giant broccoli and 
brilliant green lettuces beat those 

in any urban supermarket. 
Madlopa does not follow conven-

tional farming methods — the vege-
tables are organic as no chemicals 
are used. Instead of insecticides, he 
implements “companion” planting 

to keep insects at bay. For example, 
he interplants yarrow, so that if one 
insect likes cabbages, it won’t ruin the 
whole crop because it will be repelled 
by the yarrow. This is one of the basic 
principles of permaculture. 

With little access to doctors’ rooms 
and pharmacies, Madlopa’s garden 
provides herbal remedies for the chil-
dren’s ailments. One such remedy is 
Lengana, which smells of a combina-
tion of eucalyptus, camphor and lico-
rice and is used to treat colds, flu and 
asthma. It works, Madlopa says, adding 
that the teachers use it for stress too. 

You chop it up, put it in a glass of 
boiling water and drink it, just like  
herbal tea. Another aid is to cover cuts 
and bruises with the juice of aloe plant. 
“It works,” says Madlopa.

He also teaches children to use cow 
manure as fertiliser and how to conserve 
water. Rain water is caught in little catch-
ments and used to water plants.

Says principal Sheila Morebodi: “He 
is fantastic and we are helping him all 
the way and being as supportive as we 
can be. I’m using his herbs myself; anti-
biotics are useless to us.” 

A North West 
teacher is giving 
learners food 
for thought with 
his flourishing 
vegetable garden, 
writes Glenda 
Daniels 

Cape Town Tel: (021) 671-7944. Fax: (021) 683-1925. Durban Tel: (031) 702-1925 Fax: (031) 702-7056.
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Sipho Madlopa and his learners in the school’s permaculture garden. Photograph: Tracy Lee Stark
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The education revolution

T
he theme of “brain-
based learning” this 
year attracted 1 000 
principals and deputy-
pr inc ipa l s  f rom a l l 

nine provinces to the South  
African Principals’ Association (Sapa) 
conference in Cape Town.

Gavin Keller, academic director of 
the conference and principal of Sun 
Valley Primary in Cape Town, said 
the theme emanated from scientific 
advances which have made it possible 
to watch how the brain learns. “This 
has been a revolutionary discovery for 
education. [We] now have a biological 
framework for education. This means 
teachers need to learn how to turn on 
the brain in the classroom [as] we have 
the power to turn it on or off.”

The brain is ready for simple, con-
crete problem solving by the age of one 
or two. There is a spurt of dendritic 
branching in the right hemisphere 
between four and seven years and 
another spurt in the left hemisphere 
between the ages nine to 12. Both sides 
of the brain are fully developed and 
usually ready for complex abstractions  
by the ages 11 to 13. Brain-based learn-
ing is based on the following so-called 
10 Big Ideas. 
l Movement: Movement is critical 
for cognition, especially in young chil-
dren, because it unifies all brain levels 
and gives learners the opportunity to 
use both sides of the brain, resulting in 
whole-brain functioning. 

This idea is based on neuroscience 
research, which shows that passing 
information between right and left 
hemispheres maximises the storage 
and recall of information. The motor 
systems of the brain are along the right 

and left hemispheres. As a result move-
ment is one of the few systems through 
which learners can pass information 
back and forth between hemispheres. 
This movement must happen in the 
lesson every few minutes in order to 
embed learning. A two-minute piece 
of music that involves actions, for 
example, gets the required oxygen-rich 
blood to the brain.
l Stress and a threat-free environ-
ment: Schools need to reduce stress 
dramatically. Poor curriculum plan-
ning, overloaded projects, assign-
ments, tests and rushed attempts by 
teachers to gather marks adds unnec-
essary stress on the brain. Well-organ-
ised, whole-school curriculum plan-
ning, with clear guidelines that outline 
the expectations in each subject, give 
purpose and direction and reduce the 
stress so evident in many schools. 
l Novelty: Too many schools are 
doing the same thing year after year, 
lesson after lesson. The brain hates a 
school that is boring. It loves novelty 
and novelty breeds achievement. Nov-
elty is expressed in how the classroom  
is designed: its layout, notice-boards 
and activity tables. It is seen in outings, 
shows and parent discussions. Phase 
heads will be looking for novel ideas. 
Children should be in a state of relaxed 
apprehension, never knowing quite 
what will be produced from the bag.
l Meaning and connections: A 
recent study shows that 60% of all 
learners are chronically disengaged 
from school by the time they reach 
high school. Learners want to be con-
nected. Ask any learner who their best 
teacher is and they will list those who 
connect with them.

Challenge learners to leave their 
emotional baggage, once they have 
shared how they are feeling with 
you, at the classroom door on enter-
ing the room to complete the work 
for the day. Encourage every learner 
every day — never forget the value 
of encouragement even when disci-
plining a child. Control what you say 
and how you speak to your learners 

and the results will be amazing. 
Finally there is love — corny but so 

true. Education is like parenting; it is 
a labour of love. As the modern family 
breaks from traditional moulds, the 
first thing to go is someone with whom 
a child can connect. Today that person 
must be the class teacher, who should 
be robust, motherly, fatherly, honest, 
genuine and loving.
l Feedback: Regular feedback is 
essential if you want the brain to feel 
successful. Learners need to be told 
often — daily if possible — how they are 
doing. This feedback guides the brain 
and gives encouragement to proceed. 

Feedback is often negative. To ensure 
a more positive environment for feed-
back, single-sex class groups have been 
created in grades one to three. The 
research on gender and the brain is 
clear. Boys and girls learn differently 
and need different approaches in their 
foundation years. Female brains are 
predisposed to excel in language, audi-
tory skills, fine motor skills and atten-
tion to detail. It is more decentralised, 

integrates thoughts and emotions, and 
it presents as being more attentive and 
willing to learn. 

The male brain, however, is more 
impulsive and aggressive and this 
results in boys finding themselves 
with behavioural problems — espe-
cially when compared with the female 
brain. They tend to be the classroom 
risk takers and have a more negative 
attitude to reading and writing, but 
they do show a greater adaptability to 
traditional approaches such as memo-
risation, repetition and abstraction. 

Thirty years ago grade one was about 
finger-painting, singing, socialising 
and acclimatising the child to school. 
Today it is academic, with reading, 
writing and mathematics. The expec-
tations have changed dramatically, but 
in too many schools the venue, layout, 
decor and method of tuition remain 
exactly the same.
l Processing time: The brain 
demands time to process information. 
Too often the curriculum is so full and 
demanding that teachers end up hav-

ing to cram more and more informa-
tion into the 200 school days in a year. 
This results in overload and the brain 
simply dumps the information in the 
recycle bin. 
l Music and rhythm and rhyme:  
Music is often offered as a subject 
for those learners who are musical. 
Recent research, however, has indi-
cated that music has a direct physical, 
emotional and psychological effect 
on both learner and teacher. Properly 
employed, music creates a heightened 
social learning context and motivates 
students to engage themselves more 
rapidly in the task. 
l Humour: When last did you see a 
happy teacher? The pressure on the 
profession is causing teachers to lose 
their spark. Laughter is contagious 
and the more teachers laugh, the more 
open our brains are to learning. Laugh-
ter creates the necessary neurotrans-
mitters that will enhance learning and 
retention of data.
l Learning through different path-
ways: Teachers must be exposed to 
learning modality, or the mode in 
which we learn. We all have a differ-
ent combination of learning styles.  
Educators should recognise the differ-
ent intelligences in the human brain 
and adapt teaching styles to meet the 
needs of different learners.  
l Enrichment: Too much or too 
little enrichment and learners 
either give up or get bored. Men-
tal challenge can come about with 
new material, adding a degree of 
difficulty, or through limiting the 
resources. The single best way to 
grow a better brain is through chal-
lenging problem solving. 

The 10 Big Ideas are based on the 
work of Eric Jensen in the US. He 
runs a Brain Expo each year and, 
after attending the conference in 
Orlando, Florida, in 2006, the infor-
mation was brought to South Africa 
by the Western Cape president of 
Sapa, Alta van Heerden, and Gavin 
Keller, its publications officer

Scientific advances 
have generated big 
ideas on changing 
the way educators 
teach, writes 
Cornia Pretorius
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A greater understanding of the brain could help educators develop 
even brighter young minds



Children have 
rights too

xx 

 Xxxxx 2007 theTeacher

T
he Children’s Act 38 of 
2005, passed by Par-
lia ment and signed by 
President Thabo Mbeki, 
stirred up controversy as 

certain sections came into effect on 
July 1 this year.

With media attention fixed on the 
sections allowing children access 
to contraceptives and HIV-testing, 
other provisions that have a signifi-
cant effect on the parent-child rela-
tionship went unnoticed.

The Act comes following a shift in 
emphasis in the past decade from 
the rights of parents to the rights of 
children. There is recognition that it 
is the child’s right to be cared for and 
that parents bear the responsibility 
for raising children as opposed to 
parents’ rights to exercise authority 

over the child. The diverse and alter-
native family structures in South 
Africa also necessitated new provi-
sions to protect children. This shift 
is recognised in chapter three of the 
Children’s Act, entitled “Parental 
Responsibilities and Rights”. 

Parental responsibilities and rights 
include guardianship, care and con-
tact. Traditional concepts, such as 
custody and access, are now defined 
respectively as care and contact. 
This is a clear indication that it is the 
child’s right to be cared for and not a 
parent’s right to have custody or con-
trol over a child.

 “Care” is comprehensively defined 
in the Act and relates to all aspects of 
the child’s day-to-day needs. “Con-
tact” is defined broadly to encompass 
all forms of communication with a 
child to maintain a relationship with 
him/her and is not limited to physi-
cal access. It is the child’s right to 
have a relationship and contact with 
both parents or to be spared contact 
with a parent if contact is not in the 
child’s best interest. 

Parents of children born during 
their marriage both have equal and 
full responsibilities and rights.

The chapter aims to protect the 
parent-child relationship where the 
father of the child is not married to 
the mother. Before the Children’s Act, 
unmarried fathers did not automati-
cally have custody or access rights. 
Unmarried fathers had to go through 
costly and sometimes very acrimoni-
ous applications to the high court to 
gain any rights. An acrimonious split 
with the mother sometimes left an 
unmarried father in a position where 
a lengthy and strong relationship 
with his child could be summarily cut 
off as a result of the break-up. 

An unmarried father now automat-
ically has parental rights and respon-
sibilities in respect of the child if he 
was living with the mother at the 
time of the child’s birth or, irrespec-
tive of whether he had been living 
with the mother, if the father agrees 
that he is the father, is involved in 
the child’s upbringing and he pays 
maintenance for the child.

An unmarried father will, there-
fore, be the guardian of the child with 
the mother, instead of the mother 
having sole guardianship. This part 
of the Act has not been tested in 
courts and it is unclear what auto-

matic parental responsibilities and 
rights for unmarried fathers means 
practically, particularly when the 
parents are not living together or in 
a relationship. 

Parents living together in a life-
partnership will continue to act 
together with full parental rights  
and responsibilities without the need 
for the father to apply to the high 
court to formalise his relationship 
with his children. 

However, it can never be in the 
child’s best interests that automatic 
rights mean that an unmarried 
father, who is not living with the 
child, can remove the child from 
the mother’s care and insist that the 
child lives with him. 

Similarly, it cannot be automati-

cally in a child’s best interest to have 
unlimited contact with an unmarried 
father in the absence of a pre-exist-
ing relationship and contact should 
probably be phased in.

The section on unmarried fathers 
was one of the main driving forces 
to put some sections of the Act 
into operation and not to wait for 
the whole Act to come into effect. 
Although there has been criticism 
that giving these rights to unmarried 
fathers will encroach on the rights of 
the mothers, the fundamental issue 
at stake is the child’s right to know 
and have a relationship with both 
parents. 

 Carina du Toit is from the University 
of Pretoria’s Centre for Child Law

It is the child’s 
right to have a 
relationship and 
contact with both 
parents, writes 
Carina du Toit
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Both parents, whether married or not, have a responsibility to be 
involved in raising their child





A solid foundation

Elizabeth Walton reviews
THREE-IN-ONE INTEGRATED 
 LEARNING PROGRAMME: GRADE 
R WORKBOOK/TEACHERS’ GUIDE 
(published by Maskew Miller 
 Longman) R59,95 (workbook) and 
R189,95 (teachers’ guide)

T
h e  T h r e e - i n - O n e 
 Integrated Learning 
Programme is a must-
have for all teachers of 
grade R. “Three-in-one” 

refers to the three learning areas of 
literacy, numeracy and life skills. It 
also refers to the three components 
of the programme — a teacher’s 
guide, a learner’s workbook with 
colour insert and a classroom kit. 

The classroom kit was not avail-
able for review, but the teacher’s 
guide and the workbook were found 
to be well presented.  

Everything that the teacher needs 
to know to use the programme is 
fully explained.  

The programme is organised by 
themes and an indication of the 
duration of the theme is provided.  

For example, the theme “I am spe-
cial” lasts for one week, 
whereas the theme “My 
body is mine” lasts for 
three weeks.  

Hints and t ips for a 
display table are given, 
required preparation and 
resources are described and 
the assessment focus for the 
week is outlined.  

Activities for each day 
are presented under the 
headings: Greeting; Indoor 
creative activit ies;  Ring 
(music, discussion or dance); 
Small group time (often using 
the learner workbook) and 
Story.  

Each activity is linked to 
an outcome and an assess-
ment standard and a question 
for assessment (for example, 
after one activity, the assess-
ment question “Can the child 
sort heavy and light objects?” is 
asked).

Teachers using this programme 
will find exciting and challenging 
material. The themes are varied and 
age appropriate.  

There is a good combination of 
various perceptual activities and 
sufficient concrete evidence of most 
concepts. Some concepts, like halv-

ing and doubling (covered in theme 
11), might need more than the one 
lesson for learners to master.  There 
might be other mathematical con-
cepts that teachers would want rein-
forced throughout the year and not 
dealt with in one lesson.  

Following the programme will, 
however, ensure that learners are 
exposed to all learning areas and 

that all required learning outcomes 
and assessment standards are 
addressed. 

The introduction to the teach-
er’s guide emphasises that the pro-
gramme should be used as a foun-
dation or backdrop and should be 
adapted where necessary.  

When using the guide, teachers 
would still need to be encouraged 

to add their own ideas, activi-
ties and methods, depend-
ing on the group being 
taught and the resources 
 available.  

The worksheets in the 
learner ’s  book are for 
addressing the assessment 
standards and the consoli-
dation of concepts — not just 
to keep children  occupied.

There is little doubt that 
newly qualified or inexperi-
enced teachers would bene fit 
tremendously from this pro-
gramme as it provides an excel-
lent launch pad for effective 
teaching and learning in the 
grade R year.  

Veteran teachers would find 
innovative ideas and would 
become confident in apply-
ing outcomes-based learning 
and assessment of the revised 
national curriculum statement 
in their classrooms.  

There is no doubt that the Three-
in-one Integrated Learning Pro-
gramme is a welcome and valuable 
contribution to grade R classrooms 
throughout the country.

Elizabeth Walton is the head of 
academics at The King’s School in 
Robinhills, Johannesburg
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ExamBank CD-ROMs NOW 
AVAILABLE!

SET EXAMS AND TESTS WITHIN 
MINUTES WITH OUR RANGE OF 
GRADE 12 ExamBank CD-ROMs!

 CD-ROMs NOW 
NEW!

ExamBank

CD-ROMS

Thabo Mohlala reviews
BRENDA HAS A DRAGON IN HER 
BLOOD by Hijltje Vink (Garamond; 
distributed by Biblionef SA) R35

Existing literature and learn-
ing materials on HIV/Aids 
are  targeted mainly at adults, 

therefore it is timely and fitting to 
have books that cater for children.

Bringing children into the equa-
tion could help demystify the pan-
demic and empower children with 
vital knowledge.

And this is what the book, Brenda 
has a Dragon in her Blood, seeks to 
achieve. The book was penned by a 
Dutch writer, Hijltje Vink, and the 
relevance of the message it conveys, 
the design and simplicity of the lan-

guage, saw it translated into all 11 
South African official languages and 
it is available also in Braille. 

Vink based the book on her inti-
mate personal experience of fostering 
an orphaned three-year-old Rwan-
dan girl named Brenda when her 
mother died of Aids. She has three 
siblings, Eliza, Laura and Molly.

After her mother died, Brenda suf-
fered huge social prejudice from her 
friends and the community.

So Vink attempts to show the neg-
ative effects of prejudice  successfully 
through the use of accessible lan-
guage and the striking illustrations, 
which create a sense of familiarity 
and immediacy for children.

Brenda is portrayed as an energetic 
and intelligent girl who, like any 

other child her age, 
enjoys to play, draw, 
feed ducks and help 
out with household 
chores. She enjoys 
every bit of what she 
does thanks, in part, 
to a warm atmos-
phere at home. 

T h i s  s c e n a r i o 
emphas i ses  the 
importance of fam-
ily support, that despite 
living with the virus, an infected 
person can lead a normal life. Noth-
ing distinguishes Brenda from 
other children except when the 
virus attacks her. When this hap-
pens, she feels tired and sleepy and 
this is when she needs to take her 

 medication.
But the writer 

might run into 
trouble with the 
HIV/Aids activ-
ists. They have 
always warned 
against portray-
ing the virus in 
a  manner  that 
fr ightens read-
ers in an effort to 
 discourage them 
from reckless sex-

ual behaviour. 
For instance, in the book, the virus 

is depicted as a grotesque green 
gogga that would surely send a 
shiver down most children’s spines. 
The gogga always occupies the same 

space as Brenda and its disposition 
serves to reflect Brenda’s condition. 

If it is lying dormant and sluggish, 
it means Brenda is feeling on top 
of the world and can prance about 
like any other kid. But its raised tail 
and energetic gait symbolise the 
sickly state of Brenda’s life. It means 
it is time for Brenda to take her 
 medication. 

The book ends with two important 
sections. The first is the equivalent of 
“frequently asked questions” pitched 
at children.

The second gives information on 
organisations that can be contacted 
regarding information on HIV/Aids. 
These are: Aids Helpline, loveLife, 
Childline, Hope World Wide and 
Planned Parenthood  Association. 

Demystifying Aids
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Destination Durbanville

T
he phrase “Destination 
Durbanville” doesn’t 
exactly set one’s travel 
taste buds tingling — 
and a visit to Cape Town 

North hardly registers on the “must-
do” list. But once the outrageous cost 
of accommodation in the Mother 
City has set your wallet shivering, the 
prospects for both look brighter.

“What does it matter if it’s not 
actually in the CBD?” I muse, trawl-
ing through the lists of hotels, guest-
houses, holiday homes and flats on 
the net. “Is it essential to be able to spit 
and have it hit the V&A Waterfront?”

In fact, for this particular foray into 
the Western Cape, I don’t want to go 
near the Mother City’s hot spots. It’s 
new territory I’m after.

After an hour or so on the internet 
I am booked to go. Ruslamere Guest 
Hotel, Spa and Conference Centre in 
the heart of Durbanville will be my 
home from home for a few days. I’m 
spoiled for choice, finding it hard to 
choose between bed and breakfast 
in a luxury studio for R525 a night, a 
self-catering studio for R545 a night, 
an executive suite for R580 a night 
or a loft apartment for R595 a night. 
The four stars above the door trans-
late into three-star prices for five-star 
service. So far so good.

But hang on. Where, exactly, is 
Cape Town North?

Apparently, it’s a vast area cover-
ing the geography to the north-east 
of the Mother City’s CBD. It’s flanked 
by the N2 highway between the city 
centre and Somerset West and, north 
of the airport, is known as Tygerberg. 
In fact Tygerberg encompasses the 
better-known northern suburbs of 
Goodwood, Parow, Bellville and Dur-
banville which, I have discovered, is 
the second-oldest municipal area in 
Cape Town. Yup. Durbanville cele-
brated its bicentenary last year.

The oldest township in Cape Town 
— Langa — also falls within this area, 
as does Blaauwberg, comprising the 

Cape Town North has a lot to offer tourists 
who are in search of new territory
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area along the Atlantic coast from 
Milnerton to Mamre.

According to the website bumf, Cape 
Town North is an eclectic mix of high-
density manufacturing warehousing 
(yikes, what have I let myself in for?) 
and transport logistic business activi-
ties centred on the airport (so, car-hire 
central?). But wait, as the saying goes, 
there’s more: shopping (yeah — my 
kind of place), beaches (cool — sun, 
sea and sand), nature reserves (fab 
— fauna and flora to boot) and vine-
yards (pass the bottle, please). Now 
that sounds more like it.

On further investigation I find out 
that Durbanville is kind of like Sand-
ton with a wine route and country 
atmosphere. And no small amount 
of history. In fact, although the area 
is the Mother City’s youngest child in 
tourism terms, it’s far from young in 
historic ones.

Originally known as Pampoen-
kraal, it was laid out in 1806, came 
under the administration of a vil-
lage management board in 1897 and 
achieved municipal status in 1901. It 
was renamed D’Urban on September 2 
1836, after Sir Benjamin D’Urban, gov-
ernor of the Cape from 1834 to 1838. 
But to avoid confusion with the other 
D’Urban, the name was changed to 
Durbanville in 1886.

A small piece of the old town, Rust-
en-Vrede, remains in the heart of the 
modern business district. Rust-en-
Vrede dates back to 1850 and is one of 
the oldest buildings in the area, after 
the Dutch Reformed and Anglican 
churches. In its time Rust-en-Vrede 
served as a prison, a magistrate’s 
court, a school and a community meet-
ing place. It was declared a national 
monument in 1984. Now a cultural 
centre, it’s home to an art gallery, clay 
museum, café and art studio.

Nature reserves in the area include 
the Tygerberg reserve — 280ha of pro-
tected land featuring the last remnants 
of the hugely threatened West Coast 
Renosterveld, one of the rarest and 
most threatened vegetation types in 
the world. Durbanville Nature Reserve 
might be tiny at only 6ha, but it was 
proclaimed to protect a rare flower 
— Aristea lugens — and in the proc-
ess protects a transition zone of great 

ditional and modern vineyards, with 
estates including Altydgedacht (Bar-
bera, Gewürztraminer and Chenin 
blanc cultivars); Durbanville Hills 
(everything from Sauvignon blanc to 
merlot) and Meerendal (Shiraz and 
pinotage specialists), which has a fine 
restaurant in the form of Wheatfields.

The wine route is home to some of 
the best restaurants and eateries in 

Cape Town North, as well as a range 
of locally produced olive products.

Nothing goes so well with eating and 
drinking as shopping and in this part 
of the world Canal Walk rules. More 
informal shopping can be had at the 
Milnerton fleamarket, which takes 
place every Saturday and Sunday.

Who needs a mountain? Cape Town 
North, here I come!

The lowdown
To find out more about Cape Town North, accommodation, things to do, 
places to go and sights to see, check out www.0860routes.co.za. For cheap 
flights and good deals on car-hire, go to www.kulula.com, www.flymango.
com or www.1time.aero. Ruslamere can be seen at www.ruslamere.co.za or 
contact Scott Langley on 021 975 5677 or 082 805 8794. In fact, Langley is an 
infinite source of info on all things Cape Town North.

importance between the Renosterveld 
and Sandveld fynbos. The Bracken 
Nature Reserve lies in the heart of 
the Brackenfell residential area and 
consists of 30ha of Renosterveld  
and fynbos.

And so to the wine route. In one 
of the earliest farming areas — the 
original estates were granted in 1698 
— Durbanville’s wine route boasts tra-

Durbanville (above) has its own scenic wine route and some outstanding vineyards. The Meerendal wine 
estate (below) specialises in pinotage and shiraz cultivars and has a fine restaurant to boot

SHARON VAN WYK



A lesson in saving

T
imes may change but 
values don’t, or do they? 
Many years ago when my 
heart was set on a brand-
new bicycle with a basket 

and tassles, I knew that the power of 
my will alone was not going to see 
me pedalling this gorgeous bicycle 
— it was going to require some seri-
ous effort on my part too.

The ticket price seemed strato spheric 
and I was not earning any money. I 
consulted my parents who made it 
clear that there was no such thing as a 
free ride, but that they would help me 
try to make this dream come true.

We did the calculations and it was 
obvious that I was way off target. My 
mother suggested that I start saving 
the few rands I was lucky enough to 
receive as pocket money, thereby giv-
ing my bicycle fund a small start. It 
was a revelation. If you stop spend-
ing, you will automatically start sav-
ing. Obviously, reducing my expenses 
alone was not going to be the answer 
unless I was prepared to wait until 
I was 60, by which point mountain 
bikes would be so last season.

I started doing odd jobs for neigh-
bours and family. I washed every-
thing from cars to pets and mowed 
more lawn than my school’s care-
taker. The income from my jobs, 
and the fact that I put it away, was 
accumulating rapidly and I was not 
far from the target.

One day I came home to find my 
dream bicycle leaning up against the 
kitchen table. I rushed off to my room 
to get changed so I could take the 
bicycle out for a ride, pausing briefly 
to check my bicycle fund. Every last 
cent was gone. Like my parents said, 
you get nothing for nothing.

The point is that I don’t see that 
message being sent to the youth 
today. Today’s youth grow up with-
out learning the real value of money. 

They can spend with ease, yet find it 
impossible to save. They are fluent 
in instant gratification, but strug-
gle with the reward of perseverance. 
Handouts build expectations that 
will come tumbling down in adult-
hood. Surely we are failing them by 
not teaching them to save?

There is no greater lesson than 
instilling a culture of saving. Sav-
ing teaches individuals the value 
of money. Saving allows a sense of 
appreciation to develop. Saving ena-
bles individuals to take control of 
their financial affairs. The best part 
is that this education is free and 
will see them through their lives as 
adults, but it must start somewhere.

Visiting a bank and opening a sav-
ings account best demonstrates the 
concept of saving. Make a deposit and 
your money earns interest and grows, 
safely and securely. Saving allows 
one to build a nest egg and gives 
access to funds when needed. Make 
a withdrawal and the capital amount 
decreases, as does the interest. Spend-
ing satisfies some need, but also leaves 
one with less cash in hand.

When I was saving for that bike, 
I was blinded by excitement and my 
only goal was to get it as fast as pos-
sible. I did not set time-related goals. 
I also did not understand that if I 
had put my money into a savings 
account with a bank, then this would 
have earned interest compounded 
over time; and that the interest rates 
offered by banks can vary a lot. 

There are a range 
o f  s a v i n g s 
p r o d u c t s  t o 
choose from. Call 
accounts with 
a 32-day notice 
period, five-year 
policies and 
unit trusts can 
be considered 
for  long -
t e r m 

goals, especially if you find it hard 
to commit to a regular savings plan. 
For the short-term, consider savings 
accounts and money-market funds 
because they give access to funds 
quickly in the event of any financial 
emergency. Whichever you decide on, 
remember always to shop around for 
the best interest rates. Today you can 
get anything from 2% up to 10% inter-
est a year on a savings account. 

It is important to choose a finan-
cial services provider that best suits 
your individual needs. Enquire about 
 interest rates, access to your funds, 
investment periods, debit order 
deductions, lump sum amounts, 
and the fees, of course. Bear 
in mind that i f  i t  seems too 
good to be true, then it prob-
ably is, and stay clear of pyramid 
and other profit schemes that prom-
ise seemingly unbelievable returns.

Proper financial planning is vital 
and offers numerous benefits, so put 
time aside to consider the options. It 
is never too late to start saving. Take 
charge of your own financial affairs 
today, and never settle for the first 
quote you receive.

Yolandé van Rensburg is head of 
communication and public 
 relations at Capitec 
Bank

This page is brought to you by Capitec Bank

How to clear your name 
Q: I have been blacklisted. How 
do I get my name cleared? 
A: Blacklisted is a term that is often 
used incorrectly. Every month 
all the credit grantors supply 
repayment information on all their 
accounts to the credit bureaus, 
which build up a payment history 
of your accounts. If you pay your 
accounts on time, this listing is 
positive, ensuring that it is easy to 
obtain credit when needed. If you 
are often in arrears the listing will 
have a negative influence on your 
credit behaviour and this is often 
referred to as “blacklisting”. 

Other “blacklisted” negative 
information can be the result of a 
court process, such as judgements, 
administration orders or 
sequestration orders. 

According to a credit grantor’s 
internal processes and policies, 
it hands clients over for, legal 
collection, writes off bad debt, 
revokes credit cards if the limit 
is abused, repossess goods 
bought and not paid for and so 
on. When a credit grantor takes 
any of these actions it is seen as 
negative behaviour and you will 
automatically be “blacklisted” to 
warn other credit providers that 
you are not honouring your debts. 

The process of removing 
negative information from the 
credit bureaus is difficult and much 
depends on the credit grantor’s 
company policy. The following are 
guidelines that help to remove 
your name from a blacklist:

• Always settle your outstanding 
debt in full and get a settlement 
letter from the credit grantor. 
Request it to amend your account 

information with the credit 
bureaus. Although the account will 
now reflect a status of “settled” 
the repayment history is stored 
for five years and it might take 
time before an individual will be 
accepted for new credit as most 
credit grantors look at repayment 
history. But repayment of 
outstanding accounts will always 
be seen as positive. 

• If a judgement was granted 
against you, settle the outstanding 
debt, take the settlement letter to 
the clerk of the court and state that 
you wish to apply for a rescission of 
the judgement. Take this form back 
to your creditor and request them 
to sign the Consent to Rescission 
forms. Ensure that you have a valid 
reason for the request. For example: 
“I have applied for a new position 
and my appointment depends on 
this application to remove my name 
from the blacklist.” Keep in mind 
that if a judgement was taken by 
default (meaning that you were 
not present in court when the 
judgement was given), you can 
request the rescission on this ground. 

There are many so-called credit 
repair organisations that promise 
to clear your name, take your 
money and then fail to remove 
the negative information from the 
credit bureaus. Remember, these 
people are often not legally trained 
and most credit grantors and the 
credit bureaus operate within 
legislation. 

Do you have any questions 
about personal finance SMS 
“teacher” and your question to 
32510 (SMS costs R1)

Yolandé van Rensburg
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HIPPO 4 PIECE LOUNGE SUITE IN SUEDE
AVAILABLE IN A VARIETY OF COLOURS

ESME 2 PIECE CORNER SUITE
AVAILABLE IN A VARIETY OF COLOURS

CAROLINE 3 PIECE CORNER SUITE IN SUEDE
AVAILABLE IN A VARIETY OF COLOURS

DOUBLE COMFY SNOOZE INNERSPRING
BASE SET

DOUBLE PILLOW TOP INNERSPRING
BASE SET

QUEEN PLATINUM INNERSPRING
BASE SET

6 FREE CUSHIONS

6 FREE CUSHIONS

10 FREE CUSHIONS W

AR R A NT
Y

W

AR R A NT
Y

W

AR R A NT
Y

Offers valid while stocks last. E&OE. Unless otherwise specified, all coffee tables, shown as accessories
are not included with the goods shown but are available as optional extras. Availability of items may vary by store.

 Due to early printing some items may not be available and may be limited to one per customer.

VALUE FURNISHERS STORES
ACORNHOEK....................
ALBERTON........................
BENONI.............................
BURGERSFORT................

(013) 795 5884
(011) 869 7065
(011) 422 2750
(013) 231 8175

CARLETONVILLE..............
GERMISTON......................
GRAHAMSTOWN..............
HAZYVIEW.........................
(JHB)Cnr Pritchard & Rissik St...

(018) 788 6626
(011) 825 3504
0800 82583
(013) 737 6090
(011) 337 5444

(JHB) Bree St.....................
(JHB) Jeppe St...................
KING WILLIAMS TOWN.....
KEMPTON PARK...............
MOLOTO............................

(011) 336 3131
(011) 836 1370
0800 82583
(011) 394 4504
(013) 947 8065

NEWLANDS.......................
PRETORIA.........................
PROTEA GARDENS..........
PORT ELIZABETH.............

(011) 673 1062
(012) 322 9571
(011) 980 6997
(041) 484 3587

POLOKWANE....................
POLOKWANE....................
RANDFONTEIN.................
SPRINGS...........................

(015) 297 5429
(015) 291 2694
(011) 693 4353
(011) 362 2009

UITENHAGE......................
VANDERBIJLPARK............
WESTONARIA...................

(041) 922 5337
(016) 933 5961
(011) 753 1185

R3999 R999

R2999

R2999

R1999

R5999
Terms and Conditions Apply.



The science of innovation

W
hat is innovation? 
A fairly incisive 
definition of inno-
vation, which is 
applicable to all 

aspects of life, could go like this: 
people using new knowledge and 
understanding to experiment with 
new possibilities in order to imple-
ment new concepts that create new 
value. Given the emphasis on people 
and the suggestion that innovation 
is something related to change that 
creates a new dimension of perform-
ance makes the innovative process 
important to teachers and schools. 
Similarly, the fact that innovation 
usually springs from a problem that 
needs to be solved is what brings 
into sharp relief the need for inno-
vative practices in education.

There is no doubt that there is a 
problem with education in general 
in South Africa today, or that the 
problems surrounding science and 
mathematics education contribute 
significantly to the crisis. We know 
that learner achievement is gener-
ally very poor, that there are a large 
number of under-qualified teachers 
who do not have the knowledge and 
skills to teach these subjects com-
petently and that the problems are 
intensified by the fact that teaching 
and learning in most of our schools 
takes place in a second language. 

Some people have even gone as far 
as to say that South African teach-
ers appear unable to communicate 
the attitudes of curiosity, respect for 
evidence and critical reflection that 
is necessary for the development of 
higher-order thinking skills. Others 
say that many of our learners’ lis-
tening, speaking, reading and writ-
ing skills are so poorly developed, 
in both their first language and in 
English, that they are unable to read 
the learning material provided for 
them. They also say that the tasks 
and exercises they are given are 
often conceptually too difficult and 
beyond their competence. Finally 
they lament that this situation leads 
to a heavy reliance on rote learning 
and makes the learners dependent 
on the teachers for everything they 
learn.

So what can be done about it?
One innovation is the integrated 

strategies approach to scientific lit-
eracy that has been developed at the 
Nelson Mandela Metropolitan Uni-
versity (NMMU). Researchers at the 
university have worked with hun-
dreds of teachers and thousands of 
learners to find out if different strat-
egies used in different parts of the 
world can make a difference in our 
context, particularly in disadvan-
taged schools. Ideas from England 
and Europe were used to workshop 
with some teachers on how to get 
authentic discussion going in their 
classrooms. Others were taught how 
to get their children to generate 
questions that they are interested 
in and which they can really investi-
gate in their classrooms. Ideas from 
the United States were used to get 
children to have fun doing inquiry 
and to write up their results in ways 

that made sense to them. Finally, 
some teachers were shown how to 
get their learners to present (argue) 
their findings in such a way that oth-
ers would really believe them — just 
as real scientists have to.

The research f indings were 
encouraging. The problem-solving 
abilities of children who engaged in 
real discussion in their classrooms, 
in other words those who were ask-
ing questions of one another and 
their teacher as well as disagreeing 
and giving reasons as to why they 
disagreed, taking time to make sense 
of what was being said by others 
and learning to argue their points 
logically, improved dramatically on 
a respected test of problem-solving 
abilities. Other studies showed that, 
even in very deprived situations, 
our teachers could use the scientific 
notebooks approach used in the US 
and get their learners to write sci-
ence that not only made sense, but 
which was enjoyable. Finally, and 
most notably, they could get their 
learners to engage in logical (and 
friendly) arguments. And they could 
do it in their home language and 
English at the same time — as much 
or as little as they needed.

Was this innovative? Not really. 

These researchers were simply test-
ing what had been done elsewhere 
to see if they would work here. Also, 
a depressing fact is that in other 
countries where these techniques 
are used they do make a difference, 
but as they are usually used in iso-
lation, and therefore are not always 
applicable to what was being taught 
at the time, the techniques are not 
particularly sustainable and teach-
ers often revert to their original 
practice (a depressing but common 
phenomenon worldwide).

However, what these research-
ers and teachers had done was an 
important step in the innovation 
process. There is often a tendency 
to jump into brainstorming ses-
sions as the first step in being more 
innovative, and this does sometimes 
make for some progress. People do 
this because what they really want 
to do is simply pick an answer, fix 
the problem and get on with other 
things. However, experience shows 
that the two steps they leap over all 
too often are firstly, stopping long 
enough to gather new information 
about the situation and, secondly, 
testing the ideas that show up. In 
terms of the research done, this part 
of the process had been achieved. 
Possibilities had been tested against 
reality. So what was the next step in 
the innovation process that had to 
be carried out?

Innovation is about taking some-
thing new into the world. The truth 
is that all innovations spring from 
new ideas, but innovation must also 
create new value for customers. 

What could be done that might be 
of new and real value for teachers? 
One possibility was the issue of inte-
gration. It seems that nobody had 
ever tried to put all these ideas and 
techniques together as an integrated 
strategy for teaching science. So the 
researchers got together and devel-
oped an exemplar of how to do it. 

Books were written for children to 

grab their attention and give them 
something to discuss. 

The processes of helping teachers 
get their children to come up with 
investigable questions from their dis-
cussions and how to help them plan 
their investigations were refined. 
The techniques of Science Notebook-
ing, argumentation, presenting find-
ings and ways of assessing children’s 
scientific literacy were written into a 
book for teachers. Suitable materials 
and apparatus were identified.

The next thing that needed an 
innovative response was the issue of 
scale. How could they get their ideas 
to as many teachers as possible? 

A stroke of innovative genius 
was the realisation that there is a 
very real link between scientific lit-
eracy and general literacy. So the 
researchers joined with the Read 
Educational Trust to work on the 
reading, writing, talking, doing a sci-
ence project (more formally known 
as the Integrated Strategies Scien-
tific Literacy Project). 

The Sasol Foundation liked the 
idea and funded the initiative, which 
will begin next month in seven prov-
inces. The NMMU researchers will 
track the project’s successes and fail-
ures over time, after which they will 
know how successful their attempts 
at innovation have been. 

After all, the proof of the pudding 
is in the eating — innovation must 
create new value for customers. If 
the strategy does not create new 
value for science teachers, it can’t 
be considered innovative as yet, and 
might need even more innovative 
ways of looking at the problem by 
both the originators and the teach-
ers concerned. Innovation is a crea-
tive idea realised.

Professor Paul Webb is director: 
research, technology and innova-
tion unit, faculty of education at 
the Nelson Mandela Metropolitan 
University

We need creative 
solutions to the 
crisis in maths and 
science teaching, 
argues Paul Webb
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Get creative
Remember:
• Innovation is about  
taking something new into  
the world.
• All innovations spring from  
new ideas.
• Innovation must create new value 
for customers.
• Systems and tools may support 
the process, but only people 
can produce the magic that is 
innovation. 

Being innovative means you 
need to:
• Identify a need that you are 
passionate about.
• Get a clear vision of your goal
• Do your homework on what 
others have done.
• Enlist support from others.
• Seek feedback from them.
• Recognise that you will probably 
be working on your own time 
without recognition.
• Share your successes.
• Persist despite setbacks.

Problems surrounding 
science and 
mathematics learning 
contribute significantly 
to South Africa’s 
education crisis. 
Photograph: Oupa Nkosi
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Why don’t you answer SMSs?
Editor: We would have liked to 

respond to each individual SMS as this 
is a great way to engage with you, our 
readers. In some rare instances we do 
reply to SMSs, but generally we receive 
too many to answer each one person-
ally. Also, we are often reliant on experts 
to provide us with answers to your 
questions. In such cases we rather pub-
lish the answer and benefit other educa-
tors with similar queries than limit the 
information to one text message. Please 
note that we also sometimes battle to 
get answers to questions, in particular 
from provincial departments of educa-
tion. In these instances we would rather 
keep on trying to get the correct facts 
than publish inaccurate information.

Is it true that if you are a member 
of the Government Employees 

Medical Scheme (Gems) you are 
only allowed to go to a state hospital 
and not a private hospital?
Editor: Please see our Health Focus 
page on page 24 where this question 
is answered by Gems.

Our school has got poor infrastruc-
ture. We have received a dona-

tion of 20 computers from the Univer-
sity of Zululand. We have contacted 
the Obonjeni education district — we 
need our infrastructure to be devel-
oped to deliver quality education by 
introducing computer literacy from 
grade one to seven. The website of the 
school is edugames.co.za.
Editor: We will try to put experts in 
touch with the school to assist you 
with planning the roll out of your ICT.

The Teacher has been 
receiving comments, 
messages and news tips 
via SMS. The SMS, or short 
message service, as you  
all know, has become a 
popular South African 
pastime. Since the 
thumb appears to have 
become a more powerful 
communication tool than 
the pen, we decided to 
introduce a new section 
to accommodate your 
messages. Please SMS your 
comments on articles in 
the Teacher and views 
on education to 083 409 
7430. Please note that the 
Teacher will not reply to 
“call back” messages and 
also cannot reply to each 
SMS individually, but where 
possible will publish replies.

I have years of teaching experience, 
but my salary is the same as that of 

beginners. What do I have to do for 
my past experience to be recognised?

I have upgraded my qualifications. 
I earned my National Profes-

sional Diploma in Education (NPDE) 
in 2005. Currently, I am studying 
towards my Advanced Certificate 
in Education and I am still earning 
R85 703 per annum. What about my 
previous experience and the fact that 
I have upgraded? I started teaching 
in 1981, obtained my senior certifi-
cate, resigned, started teaching again 
and then completed my diploma.
Editor: Please read the information on 
page 2 to see if you will benefit from new 
proposals regarding teachers’ salaries.

I think the reployment issue is 
unfair for educators. Low enrol-

ment does not mean a smaller work-
load. How can combining classes for 
one educator achieve quality teach-
ing and learning?

I am concerned about the way the 
government treats us grade R teach-

ers. At some schools grade R educators 
get paid like other teachers. Please 
help us. We work for government  
and earn only R1 500 per month.
Editor: We are looking into the work-
ing conditions of grade R teachers. 

Teaching ‘out of the box’
does innovation entail? Simply put, the 
concept calls for teachers to tap into 
their creative selves as they strive to 
enrich classroom teaching practices. 

Put another way, it means exploring 
new and refreshing teaching methods 
to qualitatively enhance the delivery 
of lessons by using “unconventional” 
and “out of the box” ways.

Such new methods should not be 
seen as an end in themselves but rather 
as a means to achieve certain key edu-
cational objectives. More importantly, 
whatever innovative approach or tech-
nique is adopted, it should be preceded 
by a study of the needs and situation of 
one’s learners. It is the accurate analy-
sis of these needs that should inform 
and dictate the kind of innovative 
approach to be engaged. 

Fortunately, the availability of scien-

tific educational gadgets, ranging from 
electronic whiteboards to cellphones, 
computers and ipods, makes things 
easier for teachers. These gadgets have 
proven to boost learner participation 
during lessons and save time.

These gizmos have become a new 
reality in the world of teaching and 
learning and there is sufficient evi-
dence that if properly mastered they 
can yield admirable results. So it 
means teachers must be proactive and 
learn more about these new techno-
logical offerings. 

The need for innovation through 
the use of these gizmos is underlined 
by the prioritisation of maths, sci-
ence and technology as subjects of the 
future. The department of education 
has also called on the private sector to 
help poor schools so that they can be 

part of the global digital village.
Microsoft South Africa, in partner-

ship with the department, this month 
held its annual innovative forum 
awards ceremony in which teachers 
were invited to enter projects that they 
deemed would add value to education 
by the creative use of technology. 

The level of participation and the 
quality of entries submitted showed 
the significance these teachers attach 
to innovation. The story of Victor 
Ngobeni, one of this year’s overall 
winners, will inspire many teachers. 
Ngobeni teaches at a school situated 
in one of the most backward parts of 
rural Limpopo. But this never deterred 
him to try his hand in designing a 
project that won him fabulous prizes 
including a trip to Finland, Helsinki, 
where he would represent the country. 

I teach in Mthatha, Ngangelizwe 
township. I am looking for a transfer 

to Port Elizabeth. Phone 073 834 5749.

I am looking for a transfer to Rusten-
burg or Pretoria. I teach mathemat-

ics, English and science in the inter-
mediate phase. Phone 083 311 2315.

I am looking for a transfer from 
Kingsley to Umlazi. I am a qualified 

intermediate educator. I teach English, 
natural science and economic manage-
ment science. I am far from my family. 
Phone 078 202 2645.

I am a foundation phase teacher 
currently facilitating Springbok-

pan next to Itsoseng. I want to be 
near Rustenburg, Brits or Pretoria. 
Phone 078 665 3043.

I need a transfer to the Rustenburg 
district — Bojanala, Mogwase, 

Kgetleng or Mabeskraal. I teach eco-
nomic and management science, Eng-
lish and social science in the interme-
diate phase. Phone 076 504 9721.

I am looking for a transfer to 
Rustenburg or Mogwase. I am a 

primary school teacher in Potchef-
stroom. Phone 083 404 7898.

I would like to transfer from Ped-
die to Grahamstown in the East-

ern Cape. I teach at primary level. 
Phone 082 654 3397.

I am a qualified senior female teacher 
in Stilfontein. I teach natural sci-

ence and Setswana. I am looking for a 
transfer to Gauteng as my family stays 
there. Phone 076 529 3735.

I am a primary school teacher in 
Welkom in the Free State. I am 

looking for a transfer to Cape Town. 
Phone 072 509 1537.

I am a primary school teacher look-
ing for a transfer to Polokwane, 

Bochum or surrounding areas. I work 
in Dennilton. Phone 083 952 4109.

I am a male teacher who can offer 
English, geography and history. 

I am looking for a transfer from 
Pampierstad to Klerksdorp or Potch-
efstroom. I have 11 years of teaching 
experience. Phone 073 851 6356.

I am looking for a transfer to Preto-
ria. I am a primary school teacher 

in North West. Phone 076 458 0665.

I am a post level 2 teacher who needs 
a post near Piet Retief. I you want to 

cross to Pongola phone 076 413 0840.

I am looking for a transfer to 
Rustenburg. I am a maths educator 

in Wolmaranstand, teaching grades 
eight and nine. Phone 073 765 8367  
or 073 765 8174.

I am a male teacher looking for a 
transfer to Cape Town or surround-

ing areas. I am a mathematics, tech-
nology, science and Xhosa teacher in 
the intermediate phase and currently 
work in Cradock. Phone 084 802 5210.

We are a couple teaching in the 
Eastern Cape and would like 

to work in the Western Cape. We 
teach English, agricultural science, 
Afrikaans, life orientation, technol-
ogy and travel and tourism. Phone 
us on 073 417 5042 or 083 311 9119.

I am a female intermediate teacher 
in Schweizer-Reneke, North West. 

I want a transfer to Bloemfontein, 
Botshabelo or Thaba Nchu. Phone 
072 405 8089.

I am looking for a transfer from 
Ekurhuleni in Gauteng. I teach 

natural science, economic and man-
agement science, maths and Afri-
kaans. I can teach from grade one to 
seven. Phone me on 073 143 5658.

I would like a cross transfer from 
Mpumalanga, foundation phase, 

post level 2. My preference is KwaZulu-
Natal — school at Chrissiesmeer, 37km 
from Ermelo. Phone 082 478 6920.

I am an educator at a secondary school 
in Limpopo. I am looking for a trans-

fer to Gauteng. Phone 082 313 3255.

I am a high school teacher work-
ing at a primary school in Carl-

toneville in the North West. I am 
looking for a transfer to Gauteng, 
in particular the Ekhurhuleni area. 
Phone 076 465 4684.

The word “innovation” has 
acquired special status in South 
Africa’s educational vocabulary 

since the introduction of the outcomes-
based education in the late 1990s.

Teachers, most of whom trained and 
taught during apartheid, have had to 
learn new rules of the game. 

With this new education system, 
teachers are called upon to search for 
or explore new and “innovative” teach-
ing methods and techniques so that 
they can remain up to date. 

But what is this “innovation” that 
everybody is clamouring for? What 
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